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SECTION I
Administrative Data




Introduction

a.
Task(s) being taught or supported in this lesson:

Task Number
Task Title

NA
Facilitate group process through intervention.

seq level0 \h \r0 

seq level1 \h \r0 

seq level2 \h \r0 

seq level3 \h \r0 

seq level4 \h \r0 

seq level5 \h \r0 

seq level6 \h \r0 

seq level7 \h \r0 b.
Task(s) reinforced in this lesson:  Describe the process of group development in small groups.
Academic hours

This lesson plan contains the following academic hours:

Type
Peacetime Hours
Mobilization Hours

Conference
25 minutes
25 minutes

Small Group Instruction
40 minutes
40 minutes

Test
0
0

Total Hours
1 hour 5 minutes
1 hour 5 minutes




References

The following are student study assignments for this lesson:

Title
Pages

Student Reference
Chapter 4; All.





Student study assignments


The following are student study assignments for this lesson:

Student Reference, Chapter 4; All.  It is very important to read this chapter before class.
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Administrative data


Administrative data common to all lessons is contained in the CMP.

Materials required for the instruction


a.
Instructor materials:


(
Lesson plan for Lesson 5 - Intervention.


(
Student Handouts of Situations 1 through 15 including Exercise Answers (Appendix B).


(
Student Handbook.

b.
Student materials:


(
Dryboard with markers and eraser, chalkboard with chalk and eraser, or easel with flip chart paper and markers at each remote site.


(
Student Handbook (includes handouts in Student Guide).

Testing requirements


a.
Performance test.


(
Students will be asked oral questions requiring them to describe some of the aspects of small group instruction.  (See Section IV-Summary).


(
Students will be evaluated on their overall ability to apply SGI techniques during subsequent lessons or during their final examination presentation.

b.
Written test:  None.

Evaluation


Evaluation of this lesson will occur during student presentations using the Performance Evaluation Checklist (PEC) located at Appendix B in the CMP.

SECTION II

Introduction





Motivator


CAMERA:
On SGL.

NOTE:
Proposed introduction/motivator;  use it or develop your own.
“There are a number of ‘behaviors’ that you as a future small group leader may experience in your groups.  Unfortunately, some of these behaviors will hinder the learning process for the group and for individuals in the group.  We are going to discuss several of these nonproductive behaviors and review the suggested methods for modifying them.  If you are successful in modifying the behaviors, you will assist the group and individuals to progress through a small group class by maximizing group synergy.

As small group leaders, when, how, and how often you intervene in your group is very important.  The kind of interventions you make is also very important.  How can you be sure that you intervene at just the point where a process intervention will be the most effective?  The appropriate moment for a particular intervention might easily come and go with you not ever being aware.”
Introduction, Continued





Terminal learning objective

CAMERA:
On visuals L5-A1 and L5-A2.
NOTE:
Read the terminal learning objective (TLO) or paraphrase it.

“At the end of this lesson you will be able to explain how intervention can be used to expedite learning in small groups.  You will be able to identify the types of intervention, intervention strategies, and nonproductive behavior.”

Action
Identify how interventions can expedite the learning process in small groups.

Condition
Given a small group, student handouts, practical exercises,  and examples of nonproductive behavior.

Standard
Identification will include:

-  how interventions stimulate interaction.

-  how interventions focus group on objective.

-  how interventions support adherence to group rules.

Visuals L5-A1 and L5-A2
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Small Group Instruction

TERMINAL OBJECTIVE

Identify how interventions can

expedite the learning process in

small groups.
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SECTION III
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Enabling learning objective 1


CAMERA:
On visual L5-A3.

NOTE:
Read this enabling learning objective (ELO), or paraphrase it.

“At the end of this lesson you will be able to describe the types of intervention, intervention strategies, and the pitfalls of intervention.”

Action
Identify interventions, their timing, objectives and their pitfalls.

Condition
Given student reference and nonproductive behavior scenarios.

Standard
Identification includes:

-
types of intervention.

-
reasons for intervention.

-
problems with interventions.

Visual L5-A3
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Small Group Instruction

ENABLING OBJECTIVE 1

Identify the types of intervention

and the objective, timing, and form

of each.
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Learning activity



Type of Instruction
Conference

Time of Instruction
15 minutes

Media
Flip chart, document camera overhead with screen, slides.





Subject introduction


CAMERA:
On SGL.
NOTE:
Ask students questions below or use your own.  Get as much discussion as possible.  After students have finished discussing questions, show visual as a review.  Refer students to Nonproductive Behaviors, Student Reference, pages 4-6  to 4-13 (their homework reading from last night).  Facilitate a brief discussion on the types of intervention.  You can use the questions below or develop your own.

Check on learning


QUESTION:
“What are the three types of intervention?”

ANSWER:
Conceptual input, coaching, and process observation.
QUESTION:
“What function does ‘coaching’ provide?”

ANSWER:
It assists the group in using new experimental behaviors.


Continued on next page
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Intervention


CAMERA:
On visual L5-A4.

NOTE:
After student discussion, review the three types of process intervention.

(
Conceptual-input:


- 
Gives outline/formulates thinking process.  (objective)


- 
Should be brief, succinct, and understandable.  (form)


- 
Requires immediate intervention after nonproductive transaction.  (timing)

(
Coaching:


-
Provides group a habit of experimenting and interacting.  (objective) 


-
Is effective in early phases of the group process.  (timing)


-
Stops when group demonstrates coaching on its own.  (timing)


-
Means that you suggest rather than demand or reprimand.  (form)


-
Should be precise and understandable.  (form)

(
Process-observation:


-
Heightens awareness of content-process distinction.  (objective)


-
Heightens awareness of implications/consequences of actions.  (objective)


-
Provides an example of desired behavior.  (objective)


-
Is personalized but not punitive. (form)


-
Is effective in early phase of group process.  (timing)


- 
Is designed to help members see what’s happening now to model future behavior.  (form)
Visual L5-A4
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INTERVENTION TYPES

•

Conceptual-input

•

Coaching

•

Process-observation
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Intervention strategies


CAMERA:
On SGL.   When questioning is complete, show visual L5-A5.

REMOTE CAMERA:
On students responding to questions.
NOTE:
After students are finished discussing the types of intervention, steer the discussion toward intervention strategies.  Ask students how they think intervention can benefit a small group activity.  Ask the following questions or make up your own.  When finished, show visual to confirm points in their discussions.

QUESTION:
“What are the intervention strategies?”

ANSWER:
Actions to provide guidance, positive reinforcement, or to protect an individual student.

QUESTION:
“How much guidance should the SGL provide when intervening?”

ANSWER:
Guidance should be as general as possible to accomplish the needs of the group.  Do not give them the answer.

NOTE:
After students are finished discussing questions, show visual as a review of the SGI Student Reference and to confirm their discussions.
Visual L5-A5
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INTERVENTION

STRATEGIES

•

Guidance

•

Positive reinforcement

•

Protection of an

individual
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Intervention pitfalls


CAMERA:
On SGL.  When questioning is complete, show visual L5-A6.

REMOTE CAMERA:
On students responding to questions. 

NOTE:
After students are finished, make sure they understand there are problems with intervening if it is not done correctly.  Use these questions or your own.

QUESTION:
“What are the pitfalls of intervention?”

ANSWER:
Intervening too often (or not often enough), a lengthy intervention, and intervening only to give negative feedback.
QUESTION:
“What are the two most important things to remember about nonproductive behavior patterns?”

ANSWER:
That they must be patterns, not single actions, and that the behavior is not the person (the SGL should not single out the person for criticism).

QUESTION: 
 “What do frequent or lengthy interventions do to the group?”

ANSWER:  
Alter the group stage, divert learning from group to individual, and change instruction to traditional, platform style.

Visual L5-A6
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INTERVENTION PITFALLS

•

Too often

•

Too seldom

•

Too lengthy

Negative

feedback
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Instructional lead-in

CAMERA:
On SGL then on visual L5-A7.

“Our discussions to this point provided information on group dynamics.  We looked at how leadership, feedback, and learning conditions affect group synergy and, ultimately, goal achievement and learning.  With this information as a base, we will now look at how the SGL uses his roles to influence the group process.”

NOTE:
Discuss the three actions the SGL takes in the course of his duties.

Step
Action

Diagnose problem
(
Look for behaviors.

(
Support diagnosis with more than one observation.

Identify role
Decide which role you should take:

(
SME - to influence content.

(
Facilitator - to influence process.

Decide to act or not
(
Take action.

(
Do nothing.

Visual L5-A7
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SGL ACTIONS

•

Step 1 - Diagnose.

•

Step 2 - Identify role.

•

Step 3 - Decide to act

or to do nothing.
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Tie-in


CAMERA:
On SGL.

“A good SGL will many times do nothing except continue to observe.  A common mistake made by new SGLs is to overreact or react too swiftly.  Many times this will stifle further group development.  Always give the group time to try to resolve issues by themselves before you step in.  Obviously, you would not wait if there is a physical danger to a student or if it appears that several students have unfairly begun to criticize members of the group.”

Influence content


CAMERA:
On visual L5-A8.

NOTE:
Discuss SGL’s actions when acting as SME (influencing content):

(
Hold back.  Do not lecture.

(
Get ideas out and then quit.

(
Stimulate, don’t stagnate the group.

(
Be unobtrusive.


-
Without speaking, stand and write something on board/chart.


-
Say  “That is good, but let me add.”


-
Say “Before we start (continue) think about.”

Visual L5-A8
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INFLUENCING CONTENT

•

Be specific.

•

Be brief.

•

Move group off

center.
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Influence process


CAMERA:
On visual L5-A9.

NOTE:
Discuss SGL actions when acting as facilitator (influencing process) by making the following points:

(
Often more than one behavior discrepancy is observed.

(
Start with the most obvious one and continue as necessary.

(
Focus group’s attention on its process by:


-
Saying, “Why is it that (describe the behavior)?”


-
Asking group what it feels is holding up progress at this point.


- 
Saying, “The group has just decided . . . How did you make that decision?”

(
Don’t let process oriented comments lead to destructive arguments.  For example, “You should have completed the exercise by now.  What is the problem?”

Visual L5-A9
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INFLUENCING PROCESS

•

Mention observations.

•

Focus on process.

•

Stimulate group

interaction.
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Time


Approximate elapsed time to this point:  00:15.

Enabling learning objective 2

CAMERA:
On visual L5-A10.

NOTE:
Read this ELO or paraphrase it.

“At the end of this small group activity you will be able to identify the types of nonproductive behavior and possible interventions.”

Action
Identify nonproductive behavior and possible interventions.

Condition
Given the student reference, instructor guidance, and practical exercise.

Standard
Identify the type of behavior being displayed and how an SGL should react to it.  Group members will correctly identify 10 out of 15 behaviors and instructor responses.

Visual L5-A10
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ENABLING OBJECTIVE 2

Identify the nonproductive behavior

that you will most likely encounter

and how to deal with each behavior.
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Learning activity 



Type of Instruction
SGI

Time of Instruction
40 minutes

Media
Handouts and practical exercise.

Small group exercise


CAMERA:
On SGL. 

REMOTE CAMERA:
Remote sites’ cameras on students during exercise.

NOTE:
Ensure that students have Student Handouts of Situations 1 through 15 (in Student Guide) page SG5-15 through page SG5-43 minus the answer sheet.  Ensure students have read the assignment before they begin the exercise.  If they have not read the assignment, allow a few minutes at the start of the PE to read the information.

Announce the exercise.  Have each group discuss the situations, answer all questions, and record their answers on a white board or flip chart.  Tell them they have a maximum of 30 minutes.  Explain they must come to group consensus, and choose a reporter to present the group findings.

Exercise instructions


“Read each handout.  Identify the nonproductive behavior, if any, described in the scenario.  Then determine the appropriate intervention listed or develop your own.  Come to consensus and report out.  You have 30 minutes to discuss the exercise and reach group consensus.”

Exercise discussion


NOTE:
Call the group back to order and have each group report its findings.  Watch the group body language and interaction to see if members really came to group consensus or if there are holdouts.  When the discussion is finished, hand out the answer sheets.

Check on learning


QUESTION:
(
Was your group successful?

(
Was everyone satisfied with the answers?

(
Did you reach group consensus?


Continued on next page
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Exercise review


“Now we will go through the ELC.”

Publishing


NOTE:
Discuss publishing.  Ask the students to present their input on how the exercise went.  Basically, what did they feel during the exercise?  Try to give all students a chance to publish.

Processing


NOTE:
Discuss processing.  Ask the following questions:
(
“Why did the exercise turn out like it did?  Are there specific reasons why the exercise succeeded or failed?”

(
“Why did you learn from the exercise?”

Generalizing


NOTE:
Discuss generalizing.  Ask the following question:
“What implications can you draw from the information presented in the exercise?”

Application


NOTE:
Discuss application.  Ask the following question:
“How can you apply the lessons taught in this exercise to your teaching requirement?”

NOT USED
SECTION IV
Summary





Time


Approximate elapsed time to this point:  00:55.

Summary



Type of Instruction
Conference

Time of Instruction
10 minutes

Media
Flip chart, document camera/overhead with screen, slides.





Review/ summarize


CAMERA:
On visual L5-A11.

NOTE:
Review interventions, strategies, and nonproductive behaviors.

Types of intervention include the following:

-
Conceptual-input gives group an organizing principle.

-
Coaching assists group using new experimental behaviors.

-
Process-observation heightens distinction between process/content.

Visual L5-A11
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•

Three types of intervention

•

Intervention strategies

•

Intervention pitfalls

•

Types of nonproductive behavior
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Review/ summarize, continued


CAMERA:
Continue on visual L5-A11.
NOTE:
Ensure the following points are covered:

(
Intervention strategies:


-
Provide guidance, either very general or very directive.


-
Provide positive reinforcement as the group starts to gel.


-
Protect an individual student against unfair feedback/open conflict.

(
Intervention pitfalls include:


-
Intervening too often or too infrequently.


-
Lengthy interventions.


-
Providing only negative feedback.

(
Refocusing nonproductive behavior includes:


-
Looking for patterns, not one or two actions.


-
Correcting the problem not the person.

(
Examples of nonproductive behavior.

Visual L5-A11
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•
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•
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TLO/ELO review


CAMERA:
On SGL.

NOTE:
Proposed review.

“Our objective when we began this lesson was to make you aware of the types and strategies of intervention, the pitfalls of intervention, and some of the nonproductive behavior you will likely encounter.

It will be important that you recognize and properly react to nonproductive behavior in your role as an SGL.”

Closing statement note:
Include a general critique of the groups’ actions to this point.  Be positive, but show weak areas that need to be improved.  Use the PEC as a guide.

Transition to next lesson


NOTE:
Wrap up the lesson and take a break.
“When we return from the break, we will begin hearing from you on your classes about the different SGI methods.  Don’t forget to note who is up first from each site.  Those of you who are first, stick around during the break and set up for your instruction.”

NOTE:
During break, make sure that students have some way of knowing when to be back.  If you have a wall clock, you may want to focus a camera on the clock so that all sites will see it.  Another method is to have all students note the time off of your watch and be back in ____ minutes.

NOT USED
APPENDIX A
Visual Masters

Title
Slide Number
Lesson Title
L5-A1

Terminal Learning Objective
L5-A2

Enabling Learning Objective 1
L5-A3

Intervention Types
L5-A4

Intervention Strategies
L5-A5

Intervention Pitfalls
L5-A6

SGL Actions
L5-A7

Influencing Content
L5-A8

Influencing Process
L5-A9

Enabling Learning Objective  2
 L5-A10

Review
L5-A11
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APPENDIX B
Student Handouts
Handout
Page
Situation 1 -  Instructor Qualifications
L5-B3

Situation 2 -  War Stories and “Bull Sessions”
L5-B5

Situation 3 -  Nonparticipation
L5-B7

Situation 4 -  Late Student
L5-B9

Situation 5 -  The  “Angry Huff”
L5-B11

Situation 6 -  Les Miserables
L5-B13

Situation 7 -  The Filibuster
L5-B15

Situation 8 -  The “Corrector”
L5-B17

Situation 9 -  “I Agree”
L5-B19

Situation 10 - Critique
L5-B21

Situation 11 - Attack
L5-B23

Situation 12 - Delay
L5-B25

Situation 13 - Self-worth
L5-B27

Situation 14 - Group Norms
L5-B29

Situation 15 - Adam Ant
L5-B31

Exercise Answers
L5-B33
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Situation


It is the morning of the first day.  The session has been in progress for approximately one and one-half hours.  You are just processing one of the initial exercises in the session when a group member confronts you with the question of your qualifications to conduct this type of training.  There is hostility in her tone of voice, and her demeanor indicates to you that there is more to her question than just a request for information.  Even though it is only the first day, she has already expressed her displeasure with just about everything that has happened.

Question 1


Is the student displaying a nonproductive behavior?  If so, which one?

Question 2


What would you do?

1.
Nothing; ignore her behavior.

2.
Reflect back on his question, and attempt to clarify her motivation.

3.
Determine how other group members are reacting to her behavior.

4.
Provide a structure wherein all group members can share their experience and qualifications in this area.

5.
Describe this behavior as a form of resistance to authority of group leaders.

6.
Confront her with your reactions to being challenged in a basically dishonest way.

7.
Explain your qualifications and your authority to conduct the seminars.

8.
Say “Questions about qualifications are trivial because they are not relevant to the here and now.”

9.
Comment that you are just one member of the group and that all members share the responsibility for making this a success.

10.
Other.  Explain.

NOT USED
STUDENT HANDOUT
Situation 2 - War Stories and “Bull Sessions”





Situation


The group has returned from lunch the first day.  The group members are talking about their past experiences.  War stories and “Bull sessions” are going on.  They seem to want to get back to work, but one student is preventing this by bringing up extraneous material and comments/questions not related to the topic.

Question 1


Is the student displaying a nonproductive behavior?  If so, which one?

Question 2


What would you do?

1.
Nothing.

2.
Participate in the discussion, and try to turn it back to the topic at hand.

3.
Point out the irrelevancy of the current discussion.

4.
Share your feelings on how the individual is acting.

5.
Provide an activity that focuses the group back into the here and now.

6.
State that you see the current group behavior as a means to avoid dealing with the here and now.

7.
Share your reactions to an obvious violation of the  “here and now” ground rules for the group and how this is affecting you as the facilitator.

8.
Ask the group if they think the discussion is relevant to the goals of the course.

9.
Ask group members how they feel about participating in this type of discussion.

10.
Other.  Explain.

NOT USED
STUDENT HANDOUT
Situation 3 - Nonparticipation





Situation 3


It is the morning of the second day.  The session has been in progress for approximately 1 hour.  You have just initiated a feedback exercise and notice that an individual has not participated in the exercise.  The student appears to be elsewhere mentally and has repeatedly asked you to repeat questions/directions.

Question 1


Is the student displaying a nonproductive behavior?  If so, which one?

Question 2


What would you do?

1.
Nothing.

2.
State that silence is often productive in groups of this nature.

3.
Solicit other group members’ responses to this student’s prolonged silence.

4.
Share your feelings as facilitator about the nonparticipation.

5.
Structure an additional activity designed to encourage more participation.

6.
Describe the avoidance behaviors you are currently observing in the group.

7.
Question the student and solicit reasons for nonparticipation.

8.
Re-emphasize that everyone is expected to participate in this activity.

9.
Point out to the group in general that you are aware of how hard it is to share one's feelings.

10.
Other.  Explain.

NOT USED
STUDENT HANDOUT
Situation 4 - Late Student





Situation


It is the afternoon of the second day.  The group has just reconvened after a one and a half hour lunch break.  One group member returns to the group approximately 30 minutes late.  He has been late before, and is habitually late returning from coffee breaks, but no one has said or done anything about it.  He also has been talking while others are talking and asks questions in a hostile manner.

Question 1


Is the student displaying a nonproductive behavior?  If so, which one?

Question 2


What do you do?

1.
Nothing.  Ignore the behavior.

2.
Solicit other group members’ feelings about the behavior of the late person.

3.
Share your feelings about members coming late.

4.
Suggest that the group member try to get to sessions on time.

5.
Comment that lateness is often an attention getting ploy.

6.
Share your anger, and describe the disruptive effect that lateness has on the activity now in progress.

7.
Describe how this member’s returning late seems to have affected the behavior of other group members.

8.
Ask him how he feels about it being brought up that he is late.

9.
Comment that his behavior is a violation of the ground rules and that perhaps he should not be in the course if he has so many other things that keep him from being on time.

10.
Other.  Explain.

NOT USED
STUDENT HANDOUT
Situation 5 – The “Angry Huff”





Situation 5


It is late in the afternoon of the second day.  Two group members were just involved in a very intense confrontation, and one of them left the room quite suddenly in an angry huff.  A third group member seems upset by the actions of the other two and attempts to smooth things over, apologizing for the actions of the student that left.

Question 1


Is the third student displaying a nonproductive behavior?  If so, which one?

Question 2


What do you do?

1.
Nothing.

2.
Say that it’s okay for them to be angry with you.

3.
Invite the group member who has just apologized to you to work through the issue.

4.
Say that the departing member is going to have to speak for himself.

5.
Describe what is going on in the group and how this relates to the previous confrontation.

6.
Question the group member about his reasons for dealing with you in this fashion.

7.
Turn the group over to your teammate.  Meet with the departing member and discuss the inappropriateness of his behavior.

8.
Go and talk to the departing member, and use active listening to help him clarify the underlying issue.

9.
Tell the remaining member involved in the original conflict that he has responsibility for resolving his conflict, and the group will wait for his return.

10.
Other.  Explain.

NOT USED
STUDENT HANDOUT
Situation 6 - Les Miserables





Situation


It is the morning of the third day.  One of the members has said very little throughout the meeting and seems to be miserable.  Several times this member has had a look of disgust or pain.  Some of the others are beginning to question this member about the silence.  The member remains quiet, and the group seems uncertain about how to proceed.

Question 1


Is this student displaying a nonproductive behavior?  If so, which one?

Question 2


What do you do?

1.
Even though they look to you for help, leave it to the group to deal with the situation.

2.
Comment how the silent group member’s behavior is affecting the operation of the group.

3.
Ask others to share their feelings about the group member’s silence.

4.
Provide a structure that allows the group member to participate more actively in the group and share feelings.

5.
Discuss the dynamics of low participation by commenting that silence is most likely a consequence of anxiety at being involved in this type of training.

6.
Question the group member about why the member has not participated more freely in the group.

7.
Facilitate the communications between the silent member and one of those confronting the silent member so that the silent member can be drawn into the group.

8.
Intervene in the confrontation, and comment that silence is okay.

9.
Intervene in the confrontation, and point out that one of the ground rules is that all are responsible for their own level of participation and that members will get out of the group what they put into it.

10.
Other.  Explain.

NOT USED
STUDENT HANDOUT
Situation 7 - The Filibuster





Situation


It is now the afternoon of the third day and the conversation has been monopolized by one of the group members.  His monologue and interruptions have interfered with the development of the group and blocked any kind of meaningful interchange.  During this session, he has had the floor for approximately 1 hour.

Question 1


Is the student displaying a nonproductive behavior?  If so, which one?

Question 2


What do you do?

1.
Even though the group members seem to be frustrated and look to you for help, leave it to the group to deal with the situation.

2.
Ask other group members to describe what has been going on in this session.

3.
Ask group members how they feel about one person doing most of the talking.

4.
Share your feelings about the monopolization of the group.

5.
Direct your remarks to other group members in an attempt to increase their participation.

6.
Describe what has been going on as primarily a two-party interaction, where one has monopolized the conversation while other group members have allowed this type of behavior.

7.
Tell the member how much time he has been controlling the discussion and to give others a chance.

8.
Confront him (using effective communications) with your feelings about his participation and then actively listen to his response.

9.
Wait until you observe another member’s agitation, and facilitate a confrontation between the two.

10.
Other.  Explain.

NOT USED
STUDENT HANDOUT
Situation 8 - The “Corrector”





Situation


It is the morning of the fourth day.  Approximately one-half hour into the day, one of the group members announces that he is going to quit the group.  He says that he cannot see how the training is of benefit to him since he has not learned anything he didn't already know.  He has added to or corrected everything that has been said to this point, many times giving incorrect information.  Other group members are upset by his announcement and try to talk him out of leaving.

Question 1


Is the student displaying a nonproductive behavior?  If so, which one?

Question 2


What do you do?

1.
Nothing.

2.
Say that you have enjoyed his participation in the group and would be sorry if he left.

3.
Ask group members what they should do about the situation.

4.
Share your feelings about this group member leaving.

5.
Remind the group member that he is there under orders and that before you allow him to leave he will have to state his reasons more fully.

6.
Invite him to sit down and use active listening techniques to help him verbalize his feelings.

7.
Provide a structure that will allow group members to voice their feelings about this member’s actions.

8.
Describe how this behavior seems to have everyone concerned and confused as to what to do.

9.
Ask him to participate with an open mind until the end of the day.  Then if he still wants to leave, he may.

10.
Other:  Explain.

NOT USED
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Situation 9 – “I Agree”





Situation


It is the morning of the fifth day.  The group is doing well, and members are taking responsibility for maintaining group effectiveness and the ground rules.  One of the students has been participating regularly, but you are starting to notice that she never disagrees with anyone and seems to be avoiding any type of conflict.  She is causing no problems, but you are concerned about her growth since she has given nothing but glowing feedback.

Question 1


Is the student displaying a nonproductive behavior?  If so, which one?

Question 2


What do you do?

1.
Do nothing.

2.
Continue the class, letting her take responsibility for her feelings.

3.
Use active listening techniques to help her express her feelings.

4.
Provide a structure, which allows other members to express how they feel about her lack of conflict.

5.
Tell her that you want her to share all her feelings, not just the positive ones.

6.
Ask members of the group to diagnose what state of group development this situation signifies.

7.
So that she won’t feel embarrassed, make a general comment to the group that expressing dissent and negative reactions is part of the group growing process.

8.
Other.  Explain.

NOT USED
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Situation


The workshop is drawing to a close and the participants are conducting a critique of it.  You have requested feedback about its value to each individual member.  One participant, who has been a low participator throughout, comments that it was a waste of time.  He had interrupted you repeatedly throughout the class, trying to get you to reveal answers instead of figuring them out for himself.

Question 1


Which nonproductive behavior is this student displaying?

Question 2


What do you do?

1.
Remain silent.

2.
Interrupt the student, and state that the purpose of the critique is for constructive feedback.

3.
State that it is okay for people to have negative feelings about the workshop.

4.
Ask other participants how they feel about the student’s constant interruptions.

5.
Ask the member why he feels he should have all his questions answered instead of first trying to figure them out himself.

6.
Comment that this situation indicates that the group did not fully understand the ground rules and its self-control responsibilities.

7.
Other.  Explain.

NOT USED
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Situation


It is the morning of the third day.  The group has worked through Stage 1 issues and is exhibiting Stage 2 behavior.  At this point, one of the group members (who has continually blocked group process, withdrawn, baited another group member, and then withdrawn again) leads an attack against you, the facilitator, by  accusing you of not doing your job.  He thinks you should do more instructing and involve the nonparticipants.

Question 1


Is the student displaying a nonproductive behavior?  If so, which one?

Question 2


What do you do?

1.
Ask the group what it thinks.

2.
Let the group take responsibility for policing itself.

3.
Defend your role and style as a facilitator.

4.
Do not attack the attacker.  Provide him some feedback about his behavior and its effect on the group.

5.
Do nothing.  Who cares what he thinks.

6.
Other.  Explain.

NOT USED
STUDENT HANDOUT
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Situation


It is the end of the third week.  The group is progressing well and accomplishing all tasks.  One member is delaying all activities, however, because he tends to read complex theories into simple thoughts.  He takes every word literally and tries to make sense out of everything.  The rest of the group is beginning to resent his actions.

Question 1


What nonproductive behavior is this person exhibiting?

Question 2


What do you do?

1.
Take charge of the group and jump right in to the next task without allowing him to delay.

2.
Allow the group members to take care of the situation themselves.

3.
Take the member aside and counsel him on how his behavior is affecting the rest of the group.

4.
Prior to the class, pick two of the best liked students of the group and ask them to take charge of preventing the individual from continuing.

5.
Next time he becomes verbose, tell him to try to express himself in simpler terms (i.e., as a one sentence idea).

6.
Other.  Explain.
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Situation


It is the morning of the fourth day.  The group is still in Stage 1 behavior, but members are starting to exert some initiative and independence.  Exercises have been slow but completed with passable results.  Students are starting to feel more at home in the group, interjecting as appropriate and actively participating in activities.  One member is apparently having some self-worth problems and constantly begins each question or statement with an explanation/apology.

Question 1


What behavior is the student expressing?

Question 2


What do you do?

1.
Nothing.

2.
Confront the individual in the group saying that he has contributed to the class and doesn't have to apologize every time he speaks.

3.
Counsel the individual in private.

4.
Say that you feel bad that the individual feels as though he must apologize every time he speaks.

5.
Let the group deal with the issue if it bothers them.

6.
Research the individual’s background to see why he feels inadequate.  Then try to structure an activity that will allow him to shine as the expert.

7.
Other.  Explain.

NOT USED
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Situation


It is the afternoon of day four.  You learned at lunch, from a member of your group, that another member has some very deep feelings about the agreed upon group norms.  The first member relates that during lunch the second member expressed negative feelings about the self-governing rules that were established.  Because of the generalities he is using, you suspect that the first member may really be having those feelings himself.

Question 1


Is the first member expressing a nonproductive behavior?  If so, which one?

Question 2


What do you do?

1.
Nothing.

2.
Tell the group what you have heard, and let them deal with it.

3.
Counsel him (in private) and see if he is really the disgruntled member.  Determine if the second member does have problems, or if both of them have problems.

4.
Ask him why he is attributing his feelings to other people.

5.
While in the group ask him, “Is that a statement from the group, or is it personal?”

6.
Wait until there is a group impact.

7.
Other.  Explain.
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Situation


It is the third day.  You have subdivided the group into two smaller groups and given them a problem-solving task that requires them to reach group consensus.  Voting and majority decisions are forbidden by the rules of the exercise.  One of the members, a productive participant up to this point, has suddenly become adamant about an issue that the rest of the group cannot agree to.  The allotted time has expired, and the group containing the member is not anywhere near a consensus solution to the task.

Question 1


Has anyone exhibited a nonproductive behavior?  If so, which one?

Question 2


What do you do?

1.
Give them more time to reach consensus and solve the problem.

2.
Change the rules, and allow voting and majority decisions.

3.
Stop what they are doing, and proceed to the next lesson.

4.
Conduct an after action review.

5.
Process the activity, both what they did and how they did it.

6.
Other.  Explain.

NOT USED
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General


The solutions below are the school-suggested solutions.  If students do not agree, listen to their rationale, and explain that there are overlaps among the types.  Do not call their answers incorrect as long as their selected actions agree with their diagnosis.

Situation 1


Complainer (#7 and #9).

It is too early to permanently label a student, but this one is obviously exhibiting the characteristics of a chronic complainer.  You must respond to his outburst, however, and at this time it would be wise to explain your qualifications and authority to conduct the seminars.  You might also comment that you are only one member of the group and that they all share the responsibility for making the seminars a success.

Situation 2


Distracter (#5).

While it is still early, you may want to wait to see if the group members will prevail over this student.  If they seem reluctant after a few minutes, however, provide an activity that will re-focus the group back to the here and now.

Situation 3


Flightier (#3 and #7).

Since this student has not been participating, you must act.  One possible method is for the group to apply pressure on her.  You can do this by soliciting responses from other group members about her prolonged silence.  If this is unsuccessful, you might question her about her reasons for not participating.

Situation 4


Passive Aggressor  (#5 and #9).

This student’s actions have been continuous, and he will not stop until confronted.  Comment that lateness is often an attention getting ploy and that you expect group members to be on time.  If he continues his actions, tell him that he is violating ground rules and maybe he shouldn't be in the course if he has so much to do that he can't be on time.


Continued on next page
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Situation 5


Rescuer (#5 and #4).

Describe what is going on in the group, how it relates to the confrontation, and that the departing group member is going to have to speak for himself.

Situation 6


Withdrawer (#9).

Intervene in the confrontation, and point out that she is responsible for her level of content.  Remind them that she will get out of the group what she puts into it.

Situation 7


Monopolizer (#3 and #8).

First ask the rest of the group how each feels about one person doing all the talking.  Then confront him (using effective communications) about his actions, and actively listen to his response.

Situation 8


Know-it-all (#6 and #9).

Remind him that although he has added to or corrected everything that has been said, he has been incorrect on a number of occasions.  Invite him to sit down, and use active listening to help him verbalize his feelings.  Then ask him to participate with an open mind until the end of the day.  If he still wants to leave, let him.

Situation 9


Polyanna (#7 and #5).

Make a general comment that  in order for the group to grow, ALL members must express dissent and negative reactions.  If this is unsuccessful, after a little more time tell her that you want her to share all her feelings, not just the positive ones.


Continued on next page
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Situation 10


Questioner (#3 and #5).

State that it is OK for people to have negative feelings about the workshop, but ask why he feels that he should have all his questions answered instead of trying to figure them out for himself first.

Situation 11


Fighter (#1, #3, and #4).

Ask the group what they think, and then defend your role and style as a facilitator.  Do not attack the attacker, but provide feedback about his behavior and its effect on the group.

Situation 12


Intellectualizer (#5).

Next time he becomes verbose, tell him to try to express himself in simpler terms (for example, as a one sentence idea).

Situation 13


Apologizer (#4 and #2).

Say that you feel badly that the individual feels as though he must apologize every time he speaks.  If it continues, tell him that he has contributed to the class and doesn't have to apologize each time he speaks.

Situation 14


Projector (#5).

While in the group ask him, “Is that a statement from others in the group, or is it personal?”

Situation 15


None.  One instance of a behavior doesn’t make it nonproductive.

Process the activity, both what they did and how they did it.
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