Lesson 3 Group Development
SGITC

SGITC
Lesson 3 - Group Development


SECTION I
Administrative Data




Task(s)


a.
Taught or supported in this lesson:

Task Number
Task Title

NA
Describe the process of group development in small groups.

NA
Describe leadership styles and their relation to group development.

NA
Describe active listening and how to apply it to group development.

NA
Describe feedback mechanisms and how to apply them to group development.




b.
Reinforced in this lesson: 
Roles, responsibilities, and definitions of SGI.

Academic hours

This lesson plan contains the following academic hours:

Type
Peacetime Hours
Mobilization Hours

Conference
30 minutes
30 minutes

Small Group Instruction
120 minutes
120 minutes

Test
0
0

Total Hours
2 hours 30 minutes
2 hours 30 minutes




References

The following reference was used in this lesson:

Title
Pages

Student Reference
Chapter 1, Chapter 3, Chapter 5.





Student study assignments


The following are student study assignments for this lesson:  Student Reference, Chapter 1, Chapter 3, and Chapter 5.
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Administrative data


Administrative data common to all lessons is contained in the CMP.

Materials required for instruction


a.
Instructor materials:


(
Lesson plan for Lesson 3 - Group Development.


(
Videotape:  Group Development (optional).


(
Videotape: 
Active Listening (TVT 21-222).  Use situation with NCO on the phone ignoring female soldier.


(
Exercises A through E, Appendix C.


(
Student Handbook.

b.
Student materials:  


(
Dryboard with markers and eraser, chalkboard with chalk and eraser, or easel with flip chart paper and markers for each small group.


(
Student Handbook.

Instructor guidance


This lesson is detailed and requires a large amount of preparation to ensure that the lesson flows smoothly.  Look at the text and practical exercises and tie them together in a group dynamics environment.  Ensure you have correct materials for all students.  

Introductory videotape is optional.  Tape selection is dependent on local availability of applicable tape.

The Johari Window portion of this lesson may be supplemented with the MBTI, LSI, or Keirsey temperaments.  Lesson plans will be provided under separate cover.  Request them by writing ATSC at:

Army Training Support Center

ATTN:  ATIC-DLC-S

Ft Eustis, VA 23604-5206

The Headband Exercise (VTT delivery) requires assistance from the site facilitator/AI or a student.  Enlist assistance early in this lesson and explain requirements during the first break.  This will allow adequate preparation time at the distant site.

Some classes move through the lesson material faster than others.  If you are ahead of schedule, conduct additional exercises located in Appendix C.
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Testing requirements


a.
Performance test.


(
Students will be asked oral questions requiring them to describe some of the aspects of small group instruction.  (See Section IV-Summary).


(
Students will be evaluated on their overall ability to apply SGI techniques during subsequent lessons or during their final examination presentation.

b.
Written test:  None.
NOT USED
SECTION II
Introduction





Motivator


CAMERA:
On SGL.

REMOTE CAMERA:
Focus remote cameras on students.

NOTE:
Proposed introduction/motivator.  You may use it, paraphrase sections of it, or use your own.

“The strength of a small group learning environment is allowing students to interact with one another during the learning process.  This interaction has a tremendous payoff in the amount and quality of the learning that occurs.  The problem solving power of the group is far greater than that of its individual members.  As students help develop one another’s ideas, they reach insights that otherwise would not have been possible.

The small group leader helps create an environment where learning and synergism can take place for the benefit of the students.  The instructor facilitates the process as it occurs to help the group function smoothly and achieve its goals.

To accomplish this, the small group leader must be able to perform a variety of roles.  They are:

(
Analysis of ongoing group process.

(
Contributing when necessary to influence the group process.

(
Facilitating group interaction for goal achievement.

These roles and responsibilities require an understanding of the stages of group development, SGL leadership qualities that enhance group interaction, and feedback mechanisms to make the group more productive.”
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Terminal learning objective

CAMERA:
On visuals L3-A1 and L3-A2.

NOTE:
Read the following terminal learning objective (TLO) to the students.

“At the end of this lesson you will describe how small groups develop, the role of the SGL in group development, stages of small group development, and the behavioral dimensions of group development.”

Action
Describe how small groups develop.

Condition
Given the student reference, practical exercises, and small group.

Standard
Description will include the following:

(
The stages of small group development.

(
Behavioral dimensions of small group development.

(
Group and individual interaction and feedback mechanisms that contribute to group cohesion and productivity.

Visuals L3-A1 and L3-A2
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Presentation




Enabling learning objective 1

CAMERA: 
On visual L3-A3.

NOTE:
Read the following enabling learning objective (ELO) to the students.

“At the end of this block of instruction, you will be able to describe the stages of small group development.”

Action
Describe the stages of group development.

Condition
Given student materials and a small group of 4 to 12.

Standard
Identify each stage of group development through observation of group interaction.

Learning activity 



Type of instruction
SGI

Time of instruction
15 minutes

Media
Videotape, slides, flip chart.




Visual L3-A3

[image: image3.wmf]L3-A

2

Small Group Instruction

TERMINAL OBJECTIVES

Describe how small groups develop.

Describe how leadership and learning

conditions affect group synergy and

productivity.
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Dependent/ Inclusion/ Acceptance stage


NOTE:
Insert videotape on group development here.  This is optional.  Proponents select the videotape to use.  Once the tape is complete begin the instruction on the first stage of group development.

CAMERA:
On visual L3-A4.

NOTE:
Discuss the three stages of small group development.  If you are not familiar with the stages and their characteristics, review Student Reference, pages 3-5 through 3-20.  During the discussion of the first stage, make the following points:

“The first stage of group development is the Dependent/Inclusion/Acceptance Stage.  The group is:

(
Polite.

(
Seeks instructor guidance.

(
Seeks instructor approval.”

Visual L3-A4
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ENABLING OBJECTIVE 1

Describe the stages of group

development.
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Independent/ Control/ Influence stage


CAMERA:
On visual L3-A5.
NOTE:
During the discussion of the second stage, make the following points:

“The second stage of group development is the Independent/Control/Influence Stage.  It is characterized by the group:

(
Being openly argumentative.

(
Challenging authority of the SGL.

(
Having one or two members force most decisions on the group.”

Visual L3-A5
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Interdependent/Cohesion/ Affection stage


CAMERA:
On visual L3-A6.

REMOTE CAMERA: 
On students at remote site.

NOTE:
During discussion of the third stage, make the following points:

“The third stage of group development is the Interdependent/Cohesion/Affection Stage. In this stage:

(
All group members cooperate.

(
Members are primarily interested in problem solving.

(
Group experiences high productivity.”

Group development rephrased


NOTE:
Some of the students may be familiar with the group development terms below.  Explain the group development stages as indicated below.
Groups go through the forming stage, then into the norming stage, then the storming stage, then the performing stage.

Visual L3-A6
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Stage principles


CAMERA:
On visual L3-A7.

NOTE:
Discuss the principles of group development and how no two groups are the same.

“The SGL must be able to influence the group towards a desired end (achieving the learning objective).  The SGL will not lecture the group but will influence the group as an SME or facilitator (content vs process) to maximize the group learning experience.

(
All groups vary.  The way they go through stages varies.  The instructor must be capable of reaching (influencing or observing) the group in each stage of development. 

(
Groups can slip back to earlier stages, but cannot skip stages.  There are no short cuts.”

Visual L3-A7
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Check on learning


CAMERA:
On SGL.

NOTE:
Involve the students in a discussion of the following questions.

QUESTION:
“What happens to the group when an SGL changes?”

ANSWER:
The group may revert back to an earlier stage.
QUESTION:
“What happens to the group when a group member leaves the group?”

ANSWER:
The group changes structure and may revert to another stage.
QUESTION:
“What happens to the group when a group member enters the group?”

ANSWER:
The group may not accept the student into the group.
QUESTION:
“Why is this type of insight important to the SGL?”

ANSWER: 
The SGL must manage the group to a learning objective.

Continued on next page
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Behavioral dimensions


CAMERA:
On SGL, then visual L3-A8.
NOTE:
For the next 10 minutes, have sites conduct a leaderless discussion about what behaviors identify the specific stages of group development.   Give them the words below and tell them that these are behavioral dimensions of groups.  As a starter, tell them to answer the question, “What are these things?”

After about 10 minutes, get each group to present their consensus.  You write them on a white board or flip chart.  After all groups have presented, show visual L3‑A8 and make sure the following points have been covered:
(
Norms:   Rules of behavior or group standards.

(
Structure:  Group direction or make-up.

(
Decision making:  How the group comes to consensus.  (Process will vary as group grows.)

(
Influence: Who or what alters group or individual actions.  (Changes from person to person as group matures.)

(
Feedback: Input to the group or individuals about group or individual actions.  (Interaction becomes more productive as group grows.)

(
Competition: Group or individual effort to succeed.  (Attitude about winning varies with the stages.)

Visual L3-A8
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Behavior/stage tie-in

CAMERA:
On SGL.  Remote site’s camera on student who is speaking.

NOTE:
Start discussing how the behaviors on visual L3-A8 change as the group develops.  Students have the chart below on page SG3-29 of their student guide.

Ask how each of the behavioral dimensions change as they progress through stages of group development.
QUESTION:
“How do the NORMS of a group change as they progress from stage to stage?”

ANSWER:
This table shows the group changes.
Behavioral Dimensions
D/I/A Stage
I/C/I Stage
I/C/A Stage

Norms
Norms are developed.
Norms are broken.
Norms are examined as a group.

Structure
Group looks to instructor.
Imposed on group by student or students.
Group looks to themselves.

Decision Making
Autocratic and minority.
Autocratic, minority, and majority.
Consensus.

Influence
Covert; reference to authority.
Overt; arguments.
Shared; goes to student for task at hand.

Feedback
Little or none.
Some, but doesn’t conform to rules.
Give and receive. Conforms to rules.

Competition
Can't win.  Avoidance attitude.
Must win.  Belligerent attitude.
All win.  Cooperative attitude.

NOTE:
Ask several more questions from the table until you are sure that the students understand how to use it.
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Check on learning


QUESTION: 
“Why is it important that the SGL understands the stages of group development and the behavioral dimensions?”

ANSWER:
SGL will be able to adapt his actions to the stage of the group.
Human factors

CAMERA:
On SGL.

NOTE:
Briefly discuss the human factors that affect individual and group behavior.  These are individual aspects of group members that will influence their behaviors.  Make sure students understand that they exist.  As an SGL, they must be concerned because the human factors are important in group development.  Use this table to make sure you cover the discussion points.
Dimension
Effect

Attitude
A person’s attitude can affect the student and other group members by causing them to feel antagonism toward each other.

Self concept
How a student feels about his/her own worth will affect how he/she reacts with and within the group.

Focus
A student's state of mind can greatly influence how much is learned by the student and how much he/she contributes to the group learning experience.

Needs
Students are in different stages of personal development just as groups are in different stages of development.  You must be attuned to the personal needs of students, or the student and group will not get the maximum from the learning experience.

Feelings
Each student will have different “sore points” that will cause the student to be nonproductive.  These reactions may take the form of withdrawal, aggression, sarcasm, etc.  The SGL must watch for these “sore points” and react to ensure that the student's dignity is not compromised.
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Wrap-up


CAMERA:
On SGL.
NOTE: 
Use this wrap-up, or develop your own.

“The group development process is a key element to the success of SGI.  Without a group focus and unity of purpose, the group breaks down into individual cells for self-preservation and loses discipline.

The skill of the SGL to translate group and individual behavior into a meaningful pattern of group dynamics depends on an understanding of group development stages, behavioral dimensions of the group, and human factors.

Only with this understanding can an SGL lead (facilitate) the group to achieve its maximum potential.”


Continued on next page
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Enabling learning objective 2 motivator


CAMERA:
On SGL.

REMOTE CAMERA:
Focus remote cameras on students.

NOTE:
Proposed introduction/motivator.  You may use it, or develop your own.

“Leadership is the trademark of our profession.  The Army is famous for its tradition of producing great leaders.  Some of these leaders have emerged over a long period of time, starting at the lowest levels and working up through the system.  Others are suddenly thrown into leadership positions because of accidents of war or other calamity.  Even these ‘unknown’ leaders have not suddenly acquired leadership skills. They have learned by being exposed to other leaders and emulating what they see.  We call these role models.

Think of a time when you had a leader that wasn’t in-sync with you.  His leadership could inhibit your productivity rather than increase it.

Leadership styles of the SGL must match the group development process.  An inappropriate leadership style could stifle the group and may lead to group failure.

This lesson will provide a vehicle for discussing and refining leadership skills by exposing you to leadership issues as they apply to small group instruction.”


Continued on next page
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Enabling  learning objective 2

CAMERA:
On visual L3-A9.

NOTE:
Read or paraphrase this ELO.

“At the end of this lesson you will identify the three leadership styles and the effects of selected leader actions on group development.”

Action
Identify leadership styles and effects of leader actions.

Condition
Given a small group, indicators of group development stages, and practical exercises.

Standard
Identify directing, participating and delegating styles and how to use each style as the small group develops.

Visual L3-A9
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Learning activity 



Type of instruction
SGI

Time of instruction
35 minutes

Media
Flip chart, slides, props.





Enabling learning objective 2 introduction


CAMERA:
On SGL.

NOTE:
Introduce the learning activity.  Ask if anyone knows the three styles of leadership.

“Think back to the lesson on Roles and Responsibilities.  Remember your three roles as an SGL:  SME, Observer, and Facilitator.  Also remember the three stages of group development:  dependent, independent, and interdependent.  Your challenge is to move the group through the stages and provide a positive influence.  In this lesson we will explore the connection between your use of a leadership style and the stage of group development.  Leadership styles are:

(
Directing:
No subordinate input.

(
Participating:
Opinions from subordinates, but you make decisions.

(
Delegating:
Subordinates make most decisions.”

NOTE:
Engage students in a discussion of the different styles of leadership.


Continued on next page
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Exercise


CAMERA:
On SGL and then visual L3-A10.

NOTE:
Refer to Appendix B, Exercise B.  Select an SDL from the group and have him lead the exercise.  Once he is prepared to present the exercise he may begin.

This exercise creates a lot of discussion.  There can be several answers to some of the questions.  However, the exercise instructions request only 1 answer per situation.  Discuss several options during the exercise review.

NOTE TO SITE FACILITATOR:
Assist students with the exercise if required.  Students have the exercise in their Student Guide on page SG3-31.

Visual L3-A10
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Check on learning


CAMERA:
On visual L3-A11.
NOTE:
Ensure the following points are included in the review:

Leadership styles include:

(
Directing:  Appropriate if people inexperienced or incompetent.  No input from subordinates.

(
Participating:  If subordinates have some competence and share your goals.  Opinions from subordinates, but you make decisions.

(
Delegating:  Mature, competent, motivated subordinates who fully share your goals.  Subordinates make most decisions.

Visual L3-A11
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Check on learning, continued


QUESTION:
“What style of leadership works best when the group members are first introduced to each other?”

ANSWER:
Directing or participating.
QUESTION:
“Would the directing style of leadership work when the group is in the interdependent stage?  Why or why not?”

ANSWER:
No.  In the interdependent stage groups respond best to the delegating style of leadership.

Student questions


a.
Solicit student questions.

b.
Correct student misunderstandings.

Break


Take a 10 minute break.  If delivering by VTT, discuss Headband exercise (Exercise D in Appendix C) with the person who will assist you.  Points to discuss include:

(
Ensure group forms a circle so everyone can see each other.

(
Ensure no one sees their own label.

(
Ensure discussion goes once around the circle.

(
You may randomly or selectively assign the headband labels.

Continued on next page
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Group environment


CAMERA:
On SGL.

“As we discussed in lesson 2, adults are unlikely to learn or change unless they perceive these changes as relevant to their own needs.  The group experience must be positive for group members to accept SGI methods as beneficial.  We have already discussed conditions for learning in lesson 2.  However, a quick review with emphasis on group development and leadership skills will help understand group dynamics.

We also know that meaningful learning is not filling an empty place with information.  Learning involves reorganization of complex thought patterns, perceptions, attitudes, feelings, and skills.  Learning is a dynamic process, not a passive one.  

Small Group Instruction gives adults an opportunity for dynamic, meaningful self-directed participation in the educational process.  This is the basis for using a participative strategy such as SGI.

However, the existence of a small group with a leader and a goal does not ensure the success of the group.  In this objective we will take apart SGI and examine the ingredients that make small groups work for learning.  This is beneficial because you will be able to recognize and capitalize on these ingredients as a group member and as an instructor.  We will discuss the:

(
Group forces that effect learning in small groups.

(
Functions served by groups.”
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Conditions for learning


CAMERA:
Initially on SGL, then on visual L3-A12.

NOTE:
 Go over conditions for learning as they relate to SGI.  Ask students to relate how group development stages and leadership styles affect conditions for learning.

“We have already discussed conditions for learning.   Can anyone recall what these terms mean?”
NOTE:
Complete brief discussion of these terms.

Visual L3-A12
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Group Forces


CAMERA:
Initially on SGL then on visual L3-A13.

NOTE:
Explain that the term Group Forces refers to how group member interaction affects the group dynamics and therefore the effectiveness of the group.  Ask students to volunteer to explain each term or go over them yourself.  Bring out the following points for each group force:

GROUP GOALS:
Group goals are objectives held in common by the group members.  A group goal focuses the energy of the group on a single purpose.

GROUP COHESIVENESS:
A group is cohesive to the extent that it can exert influence on individual members to participate in the group in the positive way.  A cohesive group helps establish a healthy, empathetic climate for learning in that group members support each other in changing and learning.
Visual L3-A13
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Group forces, continued


CAMERA:
Still on visual L3-A13.
GROUP NORMS:
Group norms are standards of behavior that develop within groups.  Group members share expectations about behaviors that are acceptable in the group.  It is critical that groups develop norms which permit every member to experience difficulty and be objective in the analysis and solution of learning problems.

COMMUNICATION SYSTEM:
The communications that occur within the group determine the amount and types of learning that will be achieved.  As an instructional group matures and develops a capacity to work as a learning team, members develop communication that allows them to share ideas and receive feedback without an attitude of defensiveness.

Continued on next page
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Group functions


CAMERA:
Initially on SGI, then on visual L3-A14.

NOTE:
Explain group functions by calling on students to share their ideas about group functions or going over them yourself.  Make the following points about group functions.

The group functions as a social setting in which learning takes place through an exchange of information or interaction among people.  Social discussion is directed toward exchanging information that will lead to the accomplishment of the group goal.  

In small group instruction, the group provides an environment where learning is tried and tested through the resources of the group, social motivation, and social influence.  Although these factors exist in all groups, their existence does not guarantee a successful group.

RESOURCE INTEGRATION:
The typical group will have a wider range of information and a greater critical facility than any individual member.   Greater resources make the group more likely to discover a wider range of alternatives than one single member.  These  resources do not alone guarantee a quality experience.  The integration - sharing information and experiences- maximizes group performance.

Visual L3-A14
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Group functions, continued


CAMERA:
Still on visual L3-A14.
SOCIAL MOTIVATION:

The presence of other people in a learning situation creates motivation in and of itself because many of the goals and rewards valued by most individuals are available only from interaction with people.  As the group develops, this motivation is channeled into achievement of the group goal.

SOCIAL INFLUENCE:

Social influence develops with the group norms that govern the attitude and behavior of group members.  Many factors affect the ability of a group to influence its members.  The degree to which individuals are influenced is equal to the degree to which membership in the group and acceptance by the members is desired.

Continued on next page
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Group rules


CAMERA:
Initially on SGL, then on visual L3-A15.

NOTE:
Explain group rules.  Do not show your answers until after the exercise.

NOTE: 
The group rules and group goals exercise may be combined.  If combined, allot 15 minutes for the group to develop a set of rules and a set of goals.  Break the group only once if these exercises are combined.
“For you to function effectively as a group, you need to have group rules for guidelines. These rules establish a protocol for group interaction.  Take 10 minutes and write down ‘protocol’ rules for your group.  Your rules should be displayed throughout the course.”

NOTE:
Once the group has come up with rules, compare them to the ones below.  

“Suggested rules are:

(
Listen.

(
Don’t interrupt.

(
Stay focused on the topic.

(
Don’t monopolize the group time.

(
Don’t argue.

(
Give candid, fair feedback.”

Visual L3-A15
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Group goals


CAMERA:
On SGL.
NOTE:
Direct students to set group goals.

“One of the group forces we discussed is group goals.  Setting goals for group accomplishment will focus your group’s energy on accomplishing that goal.  This will make you a more cohesive group and increase your effectiveness.  Now take about 10 minutes to discuss and set your group goals.  When you have agreed on the goals write them on butcher paper to share with the other groups.  Then display them in your work area so that you can see them as you are working throughout the course.”

NOTE:
Allow students about 10 minutes to formulate their goals.  Then call on each site to share them.

NOTE TO SITE FACILITATOR:
Make sure you have some way to post the group goals in the classroom so all the students can see them
Individual  goals


CAMERA:
On SGL.
NOTE:
Direct students to set individual goals.

“Now take about 10 minutes to write down your own individual goals for this course.  Make sure your individual goals are supportive of the group goals and do not conflict with them.”

NOTE:
Allow students about 10 minutes to formulate their goals.  Then call on a few students to share their goals.

Break


Take a 10 or 15 minute break.
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Enabling learning objective 3 introduction


NOTE: 
Put in Active Listening videotape, TVT 21-222. Use the situation with the NCO on the phone not listening to the female soldier.  After the tape has finished (approximately 12 minutes) begin your discussion of active listening.

CAMERA:
On SGL.

NOTE:
Proposed introduction/motivator.  You may use it, paraphrase it, or develop one of your own.

“What we have here is a failure to communicate.

For the group to function effectively, each member must communicate.  However, this is a two-way street.  The listener must be engaged in the conversation to get the real meaning of what the speaker is saying.

Now we are going to study a technique that will improve your ability to receive the true messages of others.  How often have you known that the person you were talking to didn’t seem to be aware that you were talking to him?  Conversely, how often has someone been talking to you, and they had to repeat what they were saying because you weren’t really listening?  These situations occur every day.  One solution to this problem of ineffective listening is to use active listening.  Since communications is the base skill for small group instruction, you can see that anything we can do to improve our communication skills will pay big dividends in our role as SGLs.

Active listening is effective in improving the listening skills of people who practice it.  Since much of our education comes from listening to others speak, it is imperative that we hear and understand the speaker’s meaning as well as his words. It will be invaluable to you throughout this course and the rest of your life, because by practicing the technique of active listening, you will improve your problem solving, decision making, and team building skills.”
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Enabling learning objective 3

CAMERA:
On visual L3-A16.

NOTE:
Read or paraphrase this ELO.

“In this class you will demonstrate active listening skills.  This includes learning to paraphrase, check perceptions, and withhold evaluation.”

Action
Demonstrate active listening skills.

Condition
Given a group of 4 to 12 and an active listening exercise.

Standard
Demonstrate active listening skills, to include:

(
Using paraphrasing.

(
Checking perceptions.

(
Withholding evaluation.




Visual L3-A16
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Learning activity



Type of Instruction
SGI

Time of instruction
40 minutes

Media
Slides and handouts.





Time


Approximate elapsed time to this point:
1 hour 10 minutes.

Definition: Active listening


CAMERA:
On SGL.
NOTE:
Define Active Listening.

“Active listening allows a listener to get a speaker’s message without inserting his own evaluations and judgements.  The active listening technique is useful in conversations for working through problems or for getting an individual’s viewpoint.  Active listening is not an appropriate technique to use when the conversation or interaction is about factual information.”

NOTE: 
Ask students why it does not work in factual environments.

Answers may include:  It is repetitive and boring.  Factual information usually does not require repeating.

Continued on next page
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Points of active listening


CAMERA:
On visual L3-A17.

NOTE:
Ask students to explain active listening techniques listed below:

(
Paraphrasing: 


Answers may include:  Saying the same thing back to the speaker in another way to ensure you really understood him.  Allow the speaker to correct your understanding.

(
Checking your perceptions: 


Answers may include:  Saying how you think the speaker is feeling and allowing for correction.

(
Withholding evaluation: 


Answers may include:  Waiting until your understanding is complete before you respond with advice or an answer.

Visual L3-A17
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Demonstrate active listening skills.



Continued on next page

Presentation, Continued





Exercise C


CAMERA:
On SGL.  

REMOTE CAMERA: 
On students at remote sites.

NOTE:
Select Exercise C in Appendix C of this lesson.  Call attention to the location of the exercise in the Student Guide (page SG3-33).  Tell students that they will participate in an active listening exercise.  Direct them to form groups of three within their small groups.  (If groups of three do not work, then use as many groups of three as possible and a group of four, etc.  The exercise will not work well with groups of two.)

Explain that each person in the group will have a turn speaking, listening, and observing.  The speaker will talk for 3 minutes, selecting a topic from the list you prepared or one of his own.  The speaker will talk to the student on his left, who is the listener.  The remaining student will observe the interaction and call time at the end of 3 minutes.  

Speakers should allow the listener to ask questions and paraphrase.  The “listener” will practice active listening by paraphrasing, checking perceptions, and withholding evaluation.  The listener should not interrupt to give advice or engage in any type of behavior that communicates nonacceptance (Student Reference, page 3-31 through 3-33).

At the end of each 3-minute session, the speaker, listener, and observer share their experiences and what they observed during the activity.  When everyone has participated as speaker, listener, and observer, the group as a whole will come together to discuss the exercise and apply the ELC to the learning experience.

NOTE TO FACILITATOR:
Students will want to talk for more than 3 minutes.  Help enforce the 3 minute rule.  Watch for students conducting a 3 way conversation.  Review the exercise procedures when students do not follow the process.

Continued on next page
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Active listening report back


CAMERA:
On SGL.

NOTE:
SGL recalls students from their active listening groups. Groups report learning points or conclusions.  SGL summarizes the group's statements and takes the group through the ELC.  The group has not been instructed on the ELC, so you must discuss the five phases in general terms.
Active listening publishing phase


CAMERA:
Remote site main camera on the group, then focus on student answering questions.

NOTE:
SGL leads the group through the ELC.  SGL uses the following information and the ELC questions located in Student Reference, pages 2-12 through 2-15.

SGL asks a group member to briefly describe what he experienced.  Possible questions are:

(
What happened when you were the speaker? 

(
What happened when you were the listener?

(
What did you observe as the observer?

(
Did you paraphrase the speaker accurately?

(
Were you able to refrain from nonaccepting behaviors?

Active listening processing phase


NOTE:
SGL asks another group member to identify why the activity turned out  the way that it did.  Possible questions are:

(
Why could you (or could not) refrain from nonaccepting behaviors?

(
Why did you feel the way you did as the speaker (listener, observer)?

(
Why were you able (or not able) to paraphrase?

(
What types of problems did you encounter, and why do you think they occurred?


Continued on next page
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Active listening generalizing phase


NOTE:
SGL asks another group member to identify any principles from the active listening experience that can be applied to this method of small group instruction.  Some questions are:

(
What can you conclude in general about active listening in terms of the speaker role?


Answers may include that the speaker felt he was being listened to.

(
What can you conclude in general about active listening in terms of listener role?


Answers may include the difficulty of staying out of the conversation?
(
In general, when do you think you may use active listening as an SGL?


Answers may include when the group is transitioning from stage to stage or when students give or receive feedback.
Active listening applying phase


CAMERA:
Remote site main camera on the group then focus on student answering questions.

NOTE:
SGL asks another group member to identify principles from the active listening experience that can apply to being a small group leader. Some questions are:

(
What parts of the small group process do you think active listening would support? 

Answers may include:  Consensus building, giving and receiving feedback, problem solving, facilitating.)

(
Do you think active listening would be particularly useful in making factual or content discussions?  Why or why not?

Answers may include:  Active listening works best in situations that deal with understanding feelings and points of view.  It could be annoying if you use it when factual or content information is necessary.

Continued on next page
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Check on learning


CAMERA:
On SGL.

NOTE:
Review active listening and how it relates to group development.

“The purpose of this ELO was to demonstrate active listening skills, to include paraphrasing, checking perceptions, and withholding evaluation, as a method to facilitate group communication and productivity.”

QUESTION:
“What are some of the statements a listener can make to indicate nonacceptance?”

ANSWER:
Answers should include statements such as “You have to..”, “You’re wrong..”, “You ought to ..”, “Why don’t you...”, etc. (See Student Reference, page 3-31 through 3-32 for additional comments that indicate nonacceptance.)
QUESTION:
“When is it appropriate to use active listening?”

ANSWER:
Acceptable answers include:  To determine what another's meaning and feelings are about situations and problem, to build trust, to achieve consensus, to make process interventions.
QUESTION:
“What is paraphrasing?”

ANSWER:
Acceptable answers include:  Saying the same thing back to the speaker in another way to ensure you really understood what he was saying and allowing for correction if your perceptions are incorrect.
QUESTION:
“What is checking your perceptions?”

ANSWER:
Acceptable answers include:  Saying how you think the speaker is feeling and allowing for correction.

Continued on next page
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Enabling learning objective 4 introduction


CAMERA:
On SGL then on visual L3-A18.

NOTE:
Use this motivator or develop your own.
“Group development requires both honesty and disclosure.  During this part of the  lesson, we will focus on The Johari Window.  The Johari Window will increase our awareness of our own disclosure and feedback skills and set the stage for us to better interact within the group due to feedback or information processing skills.”

Enabling learning objective

NOTE: 
Read the enabling learning objective or paraphrase it.  

“At the end of this objective you will be able to identify feedback and disclosure relationships.”

Action
Identify feedback and disclosure skills.

Condition
Given a group of 4 to 12, the Johari Window, and a practical exercise.

Standard
Identify how perceptions can interfere with honest communications in the small group process.

Visual L3-A18
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Time


Approxiate elapsed time to this point:
1 hour 50 minutes.

Learning activity

CAMERA:
On SGL.
Type of Instruction
SGI

Time of Instruction
35 minutes

Media
Slides, practical exercises, handouts.





Instructional lead-in


NOTE:
Before reading the instructional lead in, conduct the headband exercise (Exercise D), found in Appendix C.  When completed, discuss how the exercise provides a format for feedback based on perceptions created by the headbands.
“We began ‘team building’ when we entered the classroom.  Our objective to learn about SGI is founded in group development (team) and the ELC.  By now you have observed your group interaction and can better relate technical information on feedback and disclosure to your experience.”

NOTE:
You may use the proposed discussion or develop one of your own.  Ensure that all students have a copy of the Johari Window Self-Rating Sheet before the discussion begins.  You must manage by phase; that is, do not allow processing and generalization to occur until publishing is complete.

Begin the activity with a short discussion (no more than 10 minutes) on how the Johari Window measures honesty and disclosure.  Emphasize how decreasing the “area unknown to others” (Facade) will increase the “area known to all” (Arena), and how this will foster openness.  Emphasize that when the students fill out their rating sheets, they must use candor if the evaluations are to be useful to them and the group.
“Giving and receiving feedback is very important to the group process.  It allows us to ‘see ourselves as others see us.’  It also allows other people to learn how we see them.  The information you give others, either verbal or nonverbal, tells others how their behavior affects you, how you feel, and what you perceive (feedback and disclosure).  Feedback is also a reaction by others to their feelings about how your disclosures affect them.  There are two kinds of feedback:  positive (keeps us on the right track) and corrective (gets us back on the right track).”


Continued on next page

Presentation, Continued





Johari Window model


CAMERA:
On visual L3-A19.
Discuss the Johari Window model shown in the visual as a kind of communication window through which you give and receive information about yourself and others.

Discuss the four panes in terms of columns and rows.  The columns (top to bottom) represent the “self” while the rows (left to right) are the group.

(
Column 1 is things I know about myself.

(
Column 2 is things I do NOT know about myself.

(
Row 1 is what the group knows about me.

(
Row 2 is what the group does NOT know about me.

Information in these rows/columns moves from one pane to another as the level of trust/feedback varies in the group.
Visual L3-A19
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Arena


CAMERA:
On visual L3-A20.
The size and shape of the panes in the window vary according to the trust and feedback in the group.  For example, the first pane, the “Arena” contains: 

(
Things that I know about myself.

(
Things about me which the group knows.

This behavior is public and available to everyone.  The “Arena” gets larger as the level of trust increases between individuals or between an individual and the group.
“Information passed among students is usually personally relevant information that is normally shared with strangers or infrequent friends.  Continued social interaction prompts more information transfer.  Social and work environment increases information flow because everyone is working towards the same goal and can share information because they feel they are on the same team.”

QUESTION:
“Does the group climate increase the window sizes?”

ANSWER:
Yes.  (Explain.)

Visual L3-A20
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Blind Spot


CAMERA: 
On visual L3-A21.
Discuss the second pane, or “Blind Spot,” as containing information that I do not know about myself, but which the group may know.  As I begin to participate in the group, I am not aware of the information that I communicate to the group.  

“How do others learn about me?  They learn these things by:

(
What I say.

(
How I say things.

(
My mannerisms.

(
My body language.

(
The style in which I relate to others.  

For example, I never look someone in the eyes when I speak, or I always clear my throat when I speak.”

QUESTION:
“How do you find out about information in your blindspot?”

ANSWER:
People tell you because you ask for feedback.

Visual L3-A21
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Facade


CAMERA:
On visual L3-A22.
Discuss the “Facade” or hidden area (third pane) as containing information that I know about myself, but which the group doesn't know.  I keep these things hidden from them.  

(
I may fear that if the group knew of my perceptions/opinions of the group or members in the group, they might attack or reject me.  I want the group to judge me positively, so before I say anything I make sure that there are supportive elements in the group.

(
I may keep certain information to myself so that I can manipulate or control others.
QUESTION:
“Why would you hide things from the group?”  Solicit answers.

QUESTION:
“How do you reduce the facade?”
ANSWER:
Mutual trust among group members will allow you to share more of yourself.  The group climate affects your desire to share, and ultimately contribute, to group success.

ADVANCE \Y 400.90

Visual L3-A22
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Unknown


CAMERA:
On visual L3-A23.
Discuss the fourth and last pane as containing the “Unknown.”  It contains things that neither I nor the group know about me.  It is material buried far beneath the surface of my unconscious, and I may never discover it.  I may, however, learn some of it through a feedback exchange with other group members.

This unknown area represents:

(
Interpersonal Dynamics.

(
Lost childhood memories.

(
Latent potential (unrecognized resources).

The boundaries of this pane change depending on the amount of feedback sought and received.

You will never know all there is about you, and the dotted line extension (the Freudian unconscious) represents that part of the “me” that will always remain unknown.

Visual L3-A23
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Wrap-up


CAMERA:
On SGL.

NOTE:
Proposed wrap-up of discussion.  You may use your own if you wish.

“As you can see, the size of the different panes of the Johari Window measure the degree of openness and honesty within a group.  By decreasing the ‘Facade’ or area unknown to others, we can effectively increase the ‘Arena’ or area known to all.  The larger the ‘Arena,’ the better we can all understand each other and the more we can learn.  One goal we should all strive for in the small group is to discover data about ourselves that we were previously unaware of.  The only way we can do this is by receiving feedback, which means both soliciting feedback and being receptive to the feedback when it is received.”

Task practice


CAMERA:
On SGL.  Use the graphics stand for the demonstration.
NOTE:
Have students look at their Self-Rating Sheets (Exercise E, page SG3-35 of Student Guide).  Call their attention to the handout in Lesson 3 of the Student Guide.  As you speak, use the graphics stand and a copy of the Self-Rating Sheet to demonstrate the procedure.

Asking for feedback


Point out that a scale of one to nine (along the top of the sheet) describes the extent to which a person solicits feedback.

(
Recall the last subgroup exercise, and think of the times when you were curious about how other group members perceived you.  Ask how many times you were curious about how you were coming across to the group.

(
Tell students to find a location on the scale describing the extent to which you actually solicited feedback, and to draw a vertical line from that part of the scale to the bottom of the window.

(
Emphasize that when filling out the rating sheet, students must use candor or the rating sheet will be useless.


Continued on next page
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Giving feedback


CAMERA:
On SGL.
NOTE:
Have students look again at their Self-Rating Sheets.

Point out that a scale of one to nine (along the left margin of the sheet) describes the extent to which a person discloses himself or gives feedback to the group.

(
Ask the students to recall the last subgroup exercise, and think of the times when they felt the need to give feedback to other group members, express their own feelings, or take a stand on an issue.

(
Tell them to find a location on the scale describing the extent to which they actually gave feedback or disclosed themselves to the group, and to draw a horizontal line from that part of the scale to the right of the window.
Exercise


CAMERA:
On SGL.  

REMOTE CAMERA:
On students during the discussion.

NOTE:
Tell the students to take 10 minutes to share their windows with others in their group.  They are to ask for feedback from others about how they would have rated individuals in terms of soliciting and giving feedback (comparing self-ratings with others perceptions).

NOTE TO SITE FACILITATOR:
Help the students draw the lines on the Johari Window handout.  Ensure everyone has a blank Johari Window handout.
Group discussion


NOTE:
Inform students to begin to identify the forces in their group that make it easy or difficult to solicit or give feedback.  Have them record the lists on a flip chart.

After 15 minutes, have the students share the information they developed.  Make a consolidated list of the forces (on white board or flip chart paper).  Now have the entire group develop a list of what steps they want to take in order to increase facilitating forces and decrease inhibiting forces affecting feedback.

Continued on next page
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Publishing


CAMERA:
On SGL.  Remote sites’ cameras on student(s) presenting.

NOTE:
The SGL tells the students that they are going to apply the five phases of the ELC to the Johari Window exercise and tells them what stage is being covered as questions for that stage are asked.  These are suggested questions.  You may use them, the questions from Student Reference, pages 2-12 through 2-15, or develop your own.

“How did you generate your lists?”

“If you brainstormed, how closely did you follow the brainstorming rules?”

Processing


CAMERA:
On SGL.  Remote sites’ cameras on student(s) presenting.

“How well did your group allow balanced individual participation?”

“How did you make decisions? How did you resolve disagreement?”

“How well did you focus on the task?”

Generalizing


CAMERA:
On SGL.

“What is important about how you completed the task?”

“How did CANDOR and COMMITMENT play a part in this activity?”

Applying


CAMERA:
On SGL.

“By constructing your Johari Window, you can see how open or closed you are in a given situation.  How will this information be valuable to you as a small group leader?”

SECTION IV
Summary





Time


Approximate elapsed time to this point:
2 hours.

Review/ summarize



Type of instruction
Conference

Time of instruction
10 minutes

Media
Slides.





Lead in


CAMERA:
On SGL.
“Group productivity is the keystone element in SGI.  Productivity is a result of balance between effective group development (independent group actions) and SGL facilitated group synergy.  Critical to this balance are the climate and forces (structural, environmental, and human forces) that allow growth and development, and the leadership that nourishes that development.”


Continued on next page
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Check on learning


CAMERA:
On SGL, then on visual L3-A24.

REMOTE CAMERA:
On students who respond to questions.

NOTE:
Ask these questions or use your own, but ensure that students understand the learning points of the class.  You are not required to conduct the check on learning if you are confident that the students understand the material. Ask question, pause, and call on site or individual student.
QUESTION:
“What are the three styles of leadership?”

ANSWER:
Directing, participation, and delegating.
QUESTION:
“What style do you use in the dependent stage?”

ANSWER:
Directing.
QUESTION:
“What are the three stages of small group development?”

ANSWER:
Dependent/Inclusion/Acceptance, Independent/Control/Influence, and Interdependent/Cohesion/Affection.

Visual L3-A24

[image: image24.wmf]L3-A

23

Small Group Instruction

THE JOHARI WINDOW

G

R

O

U

P

Arena

Blind

Spot

Facade

Unknown

Unconscious

I know

I don’t know

They

know

They

don’t

know



Continued on next page

Summary, Continued





Check on learning, continued


CAMERA:
On SGL then on visual L3-A25.

QUESTION:
“What characterizes a small group in stage two?”

ANSWER:
Argumentative.  May challenge authority of the SGL.

QUESTION:
“Name the behavioral dimensions that will allow you to determine which developmental stage a group is in?”

ANSWER:
Norms, Structure, Influence, Decision making, Feedback, and Competition.

NOTE:
Ensure the following points are included:

(
Stages of small group development include the following:


-
Dependent/inclusion/acceptance:  polite; looking for approval/guidance from instructor.


-
Independent/control/influence:  openly argumentative; may challenge authority of facilitator.


-
Interdependent/cohesion/affection:  cooperative; solves problems; highly productive.

Visual L3-A25
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Stages of Small Group Development:

•

Dependent/Inclusion/Acceptance

(Polite and seeks guidance/approval.)

•

Independent/Control/Influence

(Argues, challenges, and forces decisions.)

•

Interdependent/Cohesion/Affection

(Cooperative and productive.)
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Check on learning, continued


CAMERA:
On visual L3-A26.

NOTE:
Ensure the following points are included:

The Johari Window:

(
Measures honesty and disclosure.

(
Has window panes that change size as trust and commitment to group increase.

(
Illustrates that decreasing the “Facade” increases the “Arena,” thereby fostering openness.

Visual L3-A26
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Check on learning, continued


QUESTION:
“How can you use the Johari Window as an SGL?”

ANSWER:
Answers may include:


(
As a self-awareness tool.


(
To assist giving and receiving honest feedback.


(
To notice how others perceive me.


(
To increase openness and authenticity.
QUESTION:
“What does the blind spot pane in the Johari Window represent?”

ANSWER:
The blind spot represents what I don't know about myself that others know about me.
QUESTION:
“What does the Facade pane of the Johari Window represent?”

ANSWER:
The Facade pane of the Johari window is the part of yourself that you know about but do not reveal.
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TLO/ELO review


CAMERA:
On SGL.

NOTE:
Proposed review.

“Our objective with this lesson was to acquaint you with the dynamics of group development and how that process affects the actions of the SGL.  The SGL must understand these dynamics to influence the group learning process.”

Closing statement


CAMERA:
On SGL.

NOTE:
Proposed closing statement.

“When evaluating a group’s performance, be sure that you distinguish between the group needs, and your own needs.  Not all groups will reach the final stage of development, but learning will still occur if you realize that and act accordingly.  Don't be discouraged by your first few attempts at facilitating.  Being a good facilitator takes practice.  The key to improvement is to give meaning to what did happen, decide what could have been done differently, and try it the next time.”

NOTE:
Include a general critique of the groups actions to this point.  Be positive, but show weak areas that need to be improved.
Transition to next lesson


NOTE:
Transition to the next lesson.
“In the next lesson you will learn about the experiential learning cycle.  Take a 10 minute break.”

NOTE:
During the break, make sure that students have some way of knowing when to be back.  If you have a wall clock, you may want to focus a camera on the clock so that all remote sites will see it.  Another method is to have all students note the time off of your watch and be back in ____ minutes.

APPENDIX A
Visual Masters
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Use of this chart


Use this chart to determine the stage of group development by observing the behaviors of the group.

Chart

This chart compares six group behaviors with the stage of group development.

Behavior
D/I/A Stage
I/C/I Stage
I/C/A Stage

Norms
Norms are developed.
Norms are broken.
Norms are examined as a group.

Structure
Group looks to instructor.
Imposed on group by student or students.
Group looks to themselves.

Decision Making
Autocratic and minority.
Autocratic, minority, and majority.
Consensus.

Influence
Covert, reference to authority.
Overt, arguments.
Shared, goes to student for task at hand.

Feedback
Little or none.
Some, but doesn’t conform to rules.
Give and receive. Conforms to rules.

Competition
Can’t win.  Avoidance attitude.
Must win.  Belligerent attitude.
All win. Cooperative attitude.
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Exercise A:  Interaction, Communication and a Paper Ball





Introduction


The purpose of this exercise is to introduce and apply the directive style of leadership as it relates to small group instruction.  The students participate in a brief exercise followed by a period of discussion.  The effectiveness of this exercise depends on the ELC applications made in the follow-up discussion.

Experiencing


CAMERA:
On SGL.

NOTE:
SGL tells students that they will participate in a simple exercise that will demonstrate the effects of leadership styles on the group’s abilities to accomplish a goal.  SGL selects a leader or has the group select its own leader.

“Now you are going to do a simple exercise that will demonstrate how a leadership style can effect group accomplishment of a goal.  Select someone in your group to be a leader.”  Or, (if appointing the leader yourself) “___________, you will be the group leader for this exercise.”

NOTE:
Give the selected group leader these instructions:

(
Make a paper ball from a piece of paper.

(
Tell the group to spread out around the room.

(
Tell the group to throw the ball around the room so that everyone is included in a game of catch.

(
After the students toss the ball about three times, intercept the ball and begin giving detailed instructions on how and where to throw the ball.  Don’t give the paper ball back.

REMOTE CAMERA:
On students as they do the exercise.
Publishing


CAMERA:
On SGL.

NOTE:
SGL directs the students to return to their seats and asks the following question about the exercise.

QUESTION:
“What happened when your group leader intercepted the ball?”

ANSWER:
Should include the fact that the leader actually interfered with completing the task by dominating the ball and giving too much guidance.

Continued on next page

Exercise A:  Interaction, Communication and a Paper Ball, Continued





Processing and generalizing


CAMERA:
On SGL.

NOTE:
Use the following questions to help the group process and generalize the information.

QUESTION:
“What leadership style did your group leader demonstrate in this exercise?”

ANSWER:
Directive style.

QUESTION:
“What leadership style do you think would suit this exercise?”

ANSWER:
Delegating style.

QUESTION:
“Why would the delegating style be more appropriate for this exercise?”

ANSWER:
The task was easy, so the group could accomplish it on its own.

Applying


CAMERA:
On SGL.

NOTE:
Explain the significance of the paper ball in this exercise.

QUESTION:
“In this exercise the paper ball represents communication among group members.  What happened to communication when the group leader dominated the ball?”

ANSWER:
Communication stopped.

QUESTION:
“What happened to task accomplishment?”

ANSWER:
The group was unable to complete the task.

QUESTION:
“What can you say about leadership styles, task accomplishment, and communication in small groups?” 

ANSWER:
Should include that the more simple tasks require a less directive style of leadership.  When communication is working in a group and the participants are working through obstacles and accomplishing the task, interference by the group leader will inhibit progress.

Point out that as SGL you may not need to interfere in the group process.
Exercise B:  Leadership Decision Matrix





Introduction


The purpose of this exercise is to introduce the different styles of leadership and scenarios that would require using the different styles.  This exercise is designed to be done by small groups with little input from the SGL.

Experiencing


CAMERA:
On SGL.
REMOTE CAMERA:
On students at remote site.

NOTE:
SGL tells students that they will participate in a simple exercise to decide which style of leadership would be used for different situations.  The group will be given a matrix and requested to work in their small groups to come to consensus on which style of leadership would be used.  After the group comes to consensus, open discussion on their decision process.  Use the lead-in or develop your own.

“I am handing out a matrix of situations that you must review and decide which leadership style to use.  The exercise sheet is self-explanatory.

Come to consensus and report back.  You have 15 minutes to complete this exercise.”

Publishing


NOTE:
SGL brings the group back to order and asks them to report out.  After they are finished with the report out, open the discussion.

“Was it easy to come to consensus on the answers?

Could you recognize situations where specific styles were easy to select?:

Processing and generalizing


NOTE:
Continue to prompt the group on the exercise.
“Were there gray areas that caused some rethinking of your decisions?”

“Is this typical of most leadership situations?”


Continued on next page

Exercise B: Leadership Decision Matrix, Continued





Applying


NOTE:
Explain the difficulty of reading the group to select the correct leadership style.  Continue to lead the group through the exercise.

“What does this exercise tell you about being an SGL?

How can you apply this to your jobs?”

Exercise B:  Leadership Decision Matrix Handout





Instructions


Select the style of leadership to use in the following situations in the small group environment.  Select only one answer.  Come to consensus and report back in 15 minutes.  Be prepared to discuss your answers.

Check one answer only



Situation
Dir
Par
Del

1.
Morning of the 1st day, group asks questions.




2.
Conference style of SGI delivery.




3.
Midway through class, group becomes unruly.




4.
New student joins class after 3d day of 2 week class.




5.
Mature group off track on task completion.




6.
AAR or ELC after lesson delivery.




7. 
One student does not participate during several group exercises.




8.
Afternoon of last day of class.




9.
Group performs hazardous task.








Exercise B:  Leadership Decision Matrix Handout (Answers)





Instructions


This handout provides suggested answers.  Pass out at the end of the exercise.  Answers may vary depending on the situation, group, and environment.    The multiple answers provide an opportunity for discussion.

Suggested answers



Situation
Dir
Par
Del

1.
Morning of the 1st day, group asks questions.
X



2.
Conference style of SGI delivery.

X


3.
Midway through class, group becomes unruly.
X
X


4.
New student joins class after 3d day of 2 week class.

X
X

5.
Mature group off track on task completion.
X
X
X

6.
AAR or ELC after lesson delivery.

X


7.
One student does not participate during several group exercises.
X

X

8.
Afternoon of last day of class.


X

9.
Group performs hazardous task.
X







Comments


#1.
Group looking for direction.

#2.
Conference requires interaction between students and instructor.

#3.
Group needs refocusing; may require a strong hand.

#4.
May delegate responsibility for student indoctrination to the group or you may participate.

#5.
Mature group usually requires delegating style.  However, the SGL must ensure goal achievement.  Could go anyway.

#6.
ELC requires interaction between students and instructor.

#7.
The student needs to be refocused.  Time to get his attention; either yourself or through the group.

#8.
Too late to do anything now.  Let the group roll.

#9.
Safety first.  Direct supervision and involvement is required.

Exercise C:  Active Listening





Step 1


A list of controversial topics follows.  Assign one per group member.  Abortion, Bosnia, Concealed Weapon Law, Buying American, Gay Teachers, Smoke Breaks, Standing for the National Anthem, Baseball Strike, Football Teams Moving.

Step 2


Each person in your group will have a turn being the speaker.  The speaker will talk for 3 minutes, selecting a topic from the list you prepared or choosing one of his/her own.


NOTE:
Make sure that the speakers know to stop periodically to allow questions.

Each speaker will talk to a listener.  All other group members will be “observers.”  The “listener” will try to practice active listening by paraphrasing, checking perceptions, and withholding evaluation.  The listener should not interrupt to give advice or engage in any type of behavior that communicates nonacceptance.  Student Reference pages 3-31 through 3-32 list 12 negative behaviors that communicate nonacceptance.

Step 3


When everyone has participated in all three roles, the group as a whole should discuss the exercise.  Lead a discussion (about 10 minutes) to summarize what the students learned from the exercise.

Sample questions are listed below for you to ask to encourage the students to discuss what happened in the exercise.  You may make up your own, or use a combination of yours and these.

Questions


(
“What happened when you were the listener?  Was it hard for you not to put in your two cents worth?”

(
“When you used paraphrasing, did you find that you really didn’t understand what the speaker was saying?”

(
“Was it difficult to paraphrase?”

(
“How did you feel as the speaker?  Was it important to you that the listener understood your point of view?”

(
“What kinds of problems did you encounter?”

(
“What kinds of things did you notice as an observer?”

Continued on next page

Exercise C:  Active Listening, Continued





Risk of communicating nonacceptance


The communication of mutual acceptance is vital to developing and maintaining work and personal relationships.  However, various ways of responding to situations run the risk of communicating nonacceptance.  To understand another person’s point of view effectively, you must show your openness to that communication.  According to author Gordon, most people, during a listening situation, commonly respond in one or more of the following twelve ways:

1.
Ordering, Directing: “You have to . . . ”

2.
Warning, Threatening:   “You better not . . .”

3.
Preaching, Moralizing:   “You ought to . . .”

4.
Advising, Giving Solutions: “Why don’t you . . .”

5.
Lecturing, Informing:  “Here are the facts . . .”

6.
Evaluating, Blaming:   “You’re wrong . . .”

7.
Praising, Agreeing:  “You’re right . . .”

8.
Name-calling, Shaming:   “You’re stupid . . .”

9.
Interpreting, Analyzing:   “What you need . . .”

10.
Sympathizing, Supporting:   “You’ll be OK. . .”

11.
Questioning, Probing:  “Why did you . . .”

12.
Withdrawing, Avoiding:   “Let’s forget it . . .”
Exercise D:  The Headband Exercise





Introduction


This exercise is designed to show how feedback, or lack of feedback, affects group development.  Conduct this exercise at the start of the Johari Window portion of Lesson 3.

Materials required for the exercise


Scotch or masking tape.

Legal size paper, cut in 2-inch strips lengthwise.
Index or 3 x 5 cards.

Bold marker pen.

4 to 12 people - 8 is optimum.

An SDL, AI, facilitator, or SGL to lead the exercise.

Instructions


1.
Write one of the phrases below on each of the 3 x 5 cards.  If there are more personnel than phrases, use blank cards.  DO NOT LET THE STUDENTS SEE THESE PHRASES.


-
Comedian: Laugh at me.


-
Expert: Ask my advice.


-
Important person: Defer to me.


-
Stupid: Sneer at me


-
Insignificant: Ignore me.


-
Loser: Pity me.


-
Boss: Obey me.


-
Helpless: Support me.

2.
Tape together two legal size 2” strips of paper to form one long strip.  Hand one long strip to each student.  Have each student form and tape the paper strip into a headband.

3.
On the front of each person’s headband, tape one of the 3 x 5 cards with the phrase facing outwards.  Again, do not let the student see his own headband phrase.  Other students may see the phrases on the other students but they may not see their own.

4.
Have the group conduct a 10-minute buzz session on feedback and disclosure and, “How feedback and disclosure affects the achievement of the group goals.”  Tell students to be themselves when discussing the topic.  However, they are to react to everyone else according to the label on the person’s headband.  If nothing is written on the headband, react to that person normally.  Do not tell each other what the headbands say.


Continued on next page

Exercise D:  The Headband Exercise, Continued





Instructions, continued


5.
Once the discussion begins, each group member will speak about the subject.  The discussion will go once around the room in order (clockwise or counterclockwise) and then be open for anyone to address the subject.

6.
The SGL will call the group to order after 10 to 15 minutes.  The students should leave their headbands on.  The group members will discuss how they felt during the discussion.  Each student will be asked to guess what his headband says.  The SGL will ask if the phrases on the headbands might represent perceptions about individuals, and perhaps feedback and disclosure would alleviate the negative actions associated with the phrases.

Exercise E: Johari Window Self-Rating Sheet
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SUGGESTED RULES


0




Instructions


Recall the last subgroup exercise and think of how much you solicited feedback from the group.  Record this rating vertically on the form.  Think about how much feedback about yourself (disclosure) you gave to the group.  Record this rating horizontally on the form.  The results are your windows.  Share these rating with your group members.





Adapted from Group Processes: An Introduction to Group Dynamics by Joseph Luft.  Used with permission of Mayfield Publishing Co., Copyright 1984, 1970, and 1963 by Joseph Luft.
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Demonstrate active listening skills.

[image: image44.wmf]L3-A

17

Small Group Instruction

ACTIVE LISTENING SKILLS

•

Paraphrasing

•

Checking perceptions

•

Withholding evaluation

[image: image45.wmf]L3-A

18

Small Group Instruction

ENABLING OBJECTIVE 4

Identify how perceptions interfere

with honest communication in the

small group.

[image: image46.wmf]L3-A

21

Small Group Instruction

THE JOHARI WINDOW

G

R

O

U

P

Arena

Blind

Spot

Facade

Unknown

Unconscious

I know

I don’t know

They

know

They

don’t

know

[image: image47.wmf]L3-A

22

Small Group Instruction

THE JOHARI WINDOW

G

R

O

U

P

Arena

Blind

Spot

Facade

Unknown

Unconscious

I know

I don’t know

They

know

They

don’t

know

[image: image48.wmf]L3-A

23

Small Group Instruction

THE JOHARI WINDOW

G

R

O

U

P

Arena

Blind

Spot

Facade

Unknown

Unconscious

I know

I don’t know

They

know

They

don’t

know

[image: image49.wmf]L3-A

24

Small Group Instruction

REVIEW

Stages of Small Group Development:

•

Dependent/Inclusion/Acceptance

(Polite and seeks guidance/approval.)

•

Independent/Control/Influence

(Argues, challenges, and forces decisions.)

•

Interdependent/Cohesion/Affection

(Cooperative and productive.)

[image: image50.wmf]L3-A

13

Small Group Instruction

•

Group goals

•

Group cohesiveness

•

Group norms

•

Communication system

GROUP FORCES

[image: image51.wmf]L3-A

26

Small Group Instruction

•

Measures honesty and disclosure.

•

Panes change size as trust and

commitment increase.

•

Decreasing the “Facade” increases

the “Arena” to foster openness.

JOHARI WINDOW

REVIEW

[image: image52.wmf]L3-A

14

Small Group Instruction

GROUP FUNCTIONS

•

Resource integration

•

Social motivation

•

Social influence

_944568707.ppt
L3-A*

Small Group Instruction



DEVELOPMENT PRINCIPLES

		Groups vary

		SGL adheres to roles

		No short cuts














_944581760.ppt
L3-A*

Small Group Instruction



THE JOHARI WINDOW





G

R

O

U

P

Arena

Blind

Spot

Facade

Unknown

Unconscious

I know

I don’t know

They

know

They

don’t

know












_944582922.ppt
L3-A*

Small Group Instruction



THE JOHARI WINDOW





G

R

O

U

P

Arena

Blind

Spot

Facade

Unknown

Unconscious

I know

I don’t know

They

know

They

don’t

know












_950347229.ppt
L3-A*

Small Group Instruction



GROUP FORCES

		Group goals

		Group cohesiveness

		Group norms

		Communication system














_950347301.ppt
L3-A*

Small Group Instruction



GROUP FUNCTIONS

		Resource integration

		Social motivation

		Social influence














_950347374.ppt
L3-A*

Small Group Instruction



SUGGESTED RULES

	?

?

?

?

?












_945502461.ppt
L3-A*

Small Group Instruction



REVIEW

		Directing	=	No subordinate 					input.

		Participating	=	Opinions 						from subordinates,   				but you make 					decisions.

		Delegating	=	Subordinates make 				most decisions.



Leadership Styles












_945502462.ppt
L3-A*

Small Group Instruction



LEADERSHIP STYLES

		Directing	=	No subordinate 					input.

		Participating	=	Opinions 						from subordinates,   				but you make 					decisions.

		Delegating	=	Subordinates make 				most decisions.














_944583982.ppt
L3-A*

Small Group Instruction



REVIEW

Stages of Small Group Development:



		Dependent/Inclusion/Acceptance (Polite and seeks guidance/approval.)

		Independent/Control/Influence  (Argues, challenges, and forces decisions.)

		Interdependent/Cohesion/Affection (Cooperative and productive.)














_944584465.ppt
L3-A*

Small Group Instruction



JOHARI WINDOW REVIEW

		Measures honesty and disclosure.

		Panes change size as trust and commitment increase.

		Decreasing the “Facade” increases the “Arena” to foster openness.














_944582436.ppt
L3-A*

Small Group Instruction



THE JOHARI WINDOW





G

R

O

U

P

Arena

Blind

Spot

Facade

Unknown

Unconscious

I know

I don’t know

They

know

They

don’t

know












_944582661.ppt
L3-A*

Small Group Instruction



THE JOHARI WINDOW





G

R

O

U

P

Arena

Blind

Spot

Facade

Unknown

Unconscious

I know

I don’t know

They

know

They

don’t

know












_944582197.ppt
L3-A*

Small Group Instruction



THE JOHARI WINDOW





G

R

O

U

P

Arena

Blind

Spot

Facade

Unknown

Unconscious

I know

I don’t know

They

know

They

don’t

know












_944571527.ppt
L3-A*

Small Group Instruction



CONDITIONS FOR LEARNING

		Climate

		Controlled observation

		Realistic situations

		Opportunity for experimentation

		Objective performance analysis














_944574272.ppt
L3-A*

Small Group Instruction



ACTIVE LISTENING SKILLS

		Paraphrasing

		Checking perceptions

		Withholding evaluation














_944575730.ppt
L3-A*

Small Group Instruction



ENABLING OBJECTIVE 4

	Identify how perceptions interfere with honest communication in the small group.
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ENABLING OBJECTIVE 3
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ENABLING OBJECTIVE 2

	Identify leadership styles and the effects of selected leader actions differentiating each style. 
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TERMINAL OBJECTIVES

	Describe how small groups develop.

	Describe how leadership and learning conditions affect group synergy and productivity.
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