DEOMI







SYLLABUS/NOTETAKER
740 O'Malley Rd






Revised: 20 November 2000

Patrick AFB, FL  32925

1250

BASIC FACILITATION

LESSON OBJECTIVES
LEVEL
MEASURE

A. Explain the definition and core values of facilitation
Knowledge
Written

B. Explain the stages of the Experiential Learning Cycle
Comprehension
Written

C. Explain the facilitator’s role
Comprehension
Written

D. Describe the types of intervention
Comprehension
Written

E. Discuss the strategies and pitfalls of intervention
Comprehension
Written

F. Describe the principles of co-facilitation
Comprehension
Written

G. Demonstrate the ability to facilitate an assigned lesson
Application
PE/ISDE

SUPPORT MATERIAL AND GUIDANCE

Lesson Focus

Gain the knowledge and skills necessary to effectively facilitate large and small groups, in guided discussions, conflict resolution, and problem solving.  Be able to define facilitation and discuss the core values guiding facilitation.  Define the experiential cycle and explain its five stages.  Comprehend the role of the facilitator.  Be able to differentiate between process and content, and explain three types of interventions.  Recall the principles of co-facilitation.  Understand the importance of facilitation skills to an EO advisor.

Student Contributions

Ensure required readings, Experiential Learning Cycle Handout and Student Lesson Plan Handout are completed prior to the class.  Take notes and ask questions to clarify the material covered in the lecture.  Demonstrate understanding of the material by successfully facilitating an assigned lesson in the small group environment.  This is a graded evaluation.

Student Instructional Material

Notetaking Guide

Required Readings – 1)
Experiential Learning Cycle Handout

2)
Lesson Plan Example Handout

Instructional Method

Lecture (2 Hrs) 

Practical Exercise (16 Hrs)
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NOTETAKING GUIDE

A.  DEFINITION AND CORE VALUES GUIDING FACILITATION

1. Definition of Basic Facilitation

The process of learning, which emphasizes, or prepares the way, for participants to access needed information in the easiest, most supportive manner possible; to identify areas of concern, solve problems, and make decisions.

2. Core Values Guiding Facilitation

a. Valid information
(1) People share all relevant information.

(2) People share information in a way that others understand it.

(3) People share information in a way that others can independently validate it.

(4) People continually seek new information to determine whether previous decisions should be changed.

b. Free and informed choice
(1) People define their own objectives and methods for achieving them.

(2) People are not coerced or manipulated.

(3) People base their choices on valid information.

c. Internal commitment to choice
(1) People feel personally responsible for their decisions.

(2) People find their choices intrinsically compelling or satisfying.

B.  THE EXPERIENTIAL LEARNING CYCLE

1. Explanation of the Experiential Learning Cycle

The experiential learning cycle occurs when a person engages in some activity, looks back at the activity, critically draws some useful insight from this analysis, and puts the results to work.

2. Content vs Process

a. Content – The actual experience/activity the group participates in.

b. Process – How the group members participated.

3. Stages in the Experiential Learning Cycle

a. Experiencing
(1) This is the initial data-gathering part of the structured experience.  This is the activity/event/experience that takes place.

(2) Almost any activity can be used that involves either self-assessment or interpersonal interaction as the doing part of experiential learning.

(3) Objective of the structured experiences is general.  They are stated in terms such as to explore…, to examine..., to study..., to identify..., etc.  Exact things to be learned cannot be specified beforehand.  Whatever happens in the activity, whether expected or not, becomes the basis for critical analysis.

(4) The purpose of this stage is to develop a common database for the discussion that follows.

b. Publishing
(1) In this stage, people have experienced an activity and are presumably ready to share what they saw and how they felt during the activity.

(2) This step involves finding out what happened within individuals, at both cognitive (knowledge and perception) and affective (emotional and feeling) levels, while the activity was progressing.

(3) Questions focus on generating data.

c. Processing
(1) This stage is the pivotal step in experiential learning.  Group members systematically examine their common shared experience.

(2) This is the group dynamic phase of the cycle where group members essentially analyze what happened.  Group members try to determine why it happened the way it did.  This talking-through part of the cycle is critical to develop useful learning.

(3) Questions focus on making sense of the data for the individual and the group.

d. Generalizing
(1) At this point in the structured experience, the discussion moves to the reality of everyday life outside the small group setting.  The key question is, “What is the relevance?”

(2) Group members focus their awareness on situations in their personal and work lives that are similar to those in the activity they experienced.  Principles are formed that they can apply outside.  This is what makes the structured experience practical.

(3) Questions focus on promoting generalizations based on the specific knowledge members have gained about themselves and their group.

e. Applying
(1) The central question in this stage is, “Now what?”  Group members apply generalizations to actual situations that they are experiencing.

(2) Group members take the information they have learned during the structured experience to plan more effective behavior.

(3) Questions focus on applying the general knowledge members has gained to their personal and professional lives.

C.  ROLE OF THE FACILITATOR

1. Initiation
a. Goal clarification

b. Giving instruction

c. Role clarification

d. Energizing – Tone setting

e. Focus – Learning objectives

2. Observation
a. Differentiating content vs process

b. Active listening

c. Observing non-verbal behavior

d. Identifying role functions in a group

e. Diagnosing

3. Intervention
a. Re-focusing

b. Conflict management

c. Perception checking

d. Gate-keeping

e. Stop-action

f. Paraphrasing

g. Structural

4. Processing
a. Ask questions

· Rhetorical - No answer required.  Designed to make a person think.

· Overhead - Designed to get responses and is aimed at entire group.

· Relay - Referred back to another person, or to the group.

· Reverse - Referred back to the person who asked it.

· Direct - Designed to get a response from a specific individual.

b. Feedback

c. Focusing individuals behavior in relation to the learning objectives

d. Hidden agendas

e. Summarizing

f. Encouragement – Reinforcement 

D.  TYPES OF INTERVENTION

1. Conceptual-input intervention

a. Provides students with an organizing principle that has the power to help them clearly see distinctions between typical and less traditional behavior.

b. Leader provides students with new, explicit vocabulary.

c. Can be done at any time; should be immediately after transaction between or among members that illustrates the undesirable consequences of their non-productive behavior.

d. Be brief and succinct.

2. Coaching interventions

a. Should assist members of a group to get in the habit of using new behaviors they have said they want to practice.

b. Use during early stages of group development.

c. Should be suggestions rather than demands; precise and understandable.

3. Process observation interventions
a. Heighten group members’ awareness of the distinction between the content and process dimensions of activities occurring within a group.

b. Heighten implications and consequences by pointing out what happens to a group when they are not performing necessary task and maintenance functions.

c. Provides an observable model of functional behavior that demonstrates in a tangible manner how a group’s movement in the direction of the objectives can be facilitated.

d.  Most effective during early stages of group development.

E.  STRATEGIES AND PITFALLS IN INTERVENTION

1. Strategies
a. To provide guidance
· Balance of participation.

· Signs of active and inactive listening.

· Balance between task and maintenance functions.

· Presence/absence of appropriate task and maintenance functions.

· Presence/absence of dysfunctional behavior.

· Possible inferences concerning risk taking and freedom of expression.

· Signs of frustration and disinterest.

· Ways in which group appears to be changing over a period of a few sessions.

b. To provide positive reinforcement
· When several students begin to share leadership behaviors.

· When students begin giving honest feedback in a helpful and constructive way.

· When students begin diagnosing their effectiveness as a group.

c. To protect an individual when
· Someone “volunteers” another person to do something.

· Feedback is unfair or hurtful to a particular student.

· Conflict is out of hand; disagreement is violent.

2. Pitfalls
a. Intervening too often - this limits freedom and can lock the group into stage one of group development.

b. Intervening too infrequently - this prevents students from developing the skill to be self-directive.

c. Interventions are too lengthy - stifles group development by creating dependency on group leader.

d. Presenting only negative feedback - creates more frustration than necessary.

F.  CO-FACILITATION

1. Principles of co-facilitation

a. Team building
· Know self

· Understand partner

b. Dividing and coordinating the labor
· Intervener
-
Recorder

· Primary
-
Secondary

· On-line
-
Off-line

· Task
-
Relationship

· Intervention
-
Reaction

· No explicit division of labor

2. Advantages / disadvantages of co-facilitation
When co-facilitators work well together, the group and each co-facilitator can reap benefits that are less likely to accrue if there were only one facilitator.  However, when co-facilitators work poorly together, both the group and each facilitator can suffer.

a.  Complementing 


Vs
Competing orientations or styles

b.  Prevent being overwhelmed
Vs
Over-intervening

c.  Development & support

Vs
Competition

d.  Effective 



Vs
Ineffective behavior

e.  Synergy



Vs
Expending extra energy
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